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. PR TdECOME: BILINIUAt EDUCATION AT
- -

--

,--,

---SARAH-;%--HALVRIGH--SCHOOL

eP ,

ocation:, 1 345 Dean Street
Brooklyn;, New York

l..... ..,..--
Total*School Population:* . 2,650 students

Year of 00eratiod: .

. -----t-7: - .

Target Languages: Spanish, French /Creole
--,

Proposect Target Population: 350

*i-
Principa)14c;:-

1980-1981, first year of.three-
year funding cycle.

- 'Program Coordinator:

. Mr. Bernard Wolinez ,

---. Ms. Alba Del Valle

OVERVIEW

-

...._ project Become is des-igned to provide instructional and Support-

ive.'servAces to approximately 350 Hispanic and Haitian students. In

-A addition to academic subjects offered in the dative language (Spanish

and French /Creole), students have the o0ortunity to take vocational

or career-oriented curses, and may participate in a work -study program. ,

,

The three major;tareer areas offered are business education, tosmetoloq/, *

,.'and health careers. Students may opt to particiate in Project Enterprise,

an industrial efts production project, and.other pratical arts Classes.

They participate,in music, art, and physical educattc) classes with main-

stream students. In addition to instructional servic s, students may'be

placed in work experience internships or after - school jobs. They also

receive guidance counseling, grade advisement, and the services of the

program'sjamily assistants. The project director and curriculum/re-
. ,

source specialist provide additional support to students. Extracurricular

activities, cultual activities and trips are also offered.

9
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I. CONTEXT'
.

SITE CHARACTERISTICS: THE SCHOOL

t4;.
Project Become ii housed in an oAder three-story stone building

adjacent to SAM J. Hale High School.. T e "west wing,." separated by a"
parkinObt f am, the-main school building, is located at 500 Pacjfic

Street near d Atown Brooklyn. The m sch ol building is a large

, . three -story st ae structure, approximately ears old. The west wing
%4,

-
.

i ,Bilingual. classts are off red in the west wing, ,although
, .
. .

students generally have clasies.in themain buildialfrat well. As little
. t .., 1 .

time is allowea between closes, students mustrry fromrone building .

,

1

to another. Thus, bilingual sociati studies,: science, and-mathematics

1

is- so-4mewhat
,

Ileyef; 'wfth.cementtand tile int
. , , ..-

.
... - ..

the.factory'whfch ttop4e Whi:- .
..

..

ails reminiscent of

may be offered in the'west wing, while E.S,, English reading, Spanisn,
.

typing, cosmetology, art,'and gym 'may b4 taken in,t6 main building.
f.

,

! 1 ; ' ,
/

.

: The progrwahas'officesiandiassrooms predominantly on one
. (

. .

floor. Although classroom spars iS,adeguate, 'office and storage space

is cramped into small moths apparently not intended for such use. As a

respjt, spac4 fort conferences, student study areas; and materials storage

is limited." Classrooms were formed by adding walls wiPtin what had been

an o pen space. These interior walls do not extend to the ceiling. As a

result, sounds carry frod'one class to another, although usually not

okrbsively. Street noises,p,sometimes'loud, but not usually disruptive.

4.

-2-
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THE NEIGHBORHOOD CONTEXT

The immediate area is one characterized' by co Alex processes or

urban decay, change, and renovation. Located near a once thriving commercial

zone, some ,areas are seriously deteriorated with many empty stores, de-

caying multi-story buildings and brownstones. In other areas, renovation

is taking place, and numbers ormiddle income families-are moving into

the neighborhoods. On,pearby Fulton-Street, considerable efforts are

being made to upgrade stores and shopping services in the area.

On the whole, the area is still one of-pld or aging brownstones,

small factories, and struggling .businesses. Because pf its central lace-
,

tien, the area is well served by public transportation.

The ethnic composition of the immediate area is largely black

American, Hispanic, and Haitian, in that order. All of these groups are

predominantly working class. To the west, along Atlantic Avenue, a sizeable ,---

Middle Eastern community is located. Students from these families are not

represented in any numbers at Sarah 4. Hale.

LANGUAGE.USE IN THE COMMUNITY

The families A Haitian students tend to use Creole.or French

at home and with friends outside their. hodes. Spanish is spoken in the

houses of Hispanics and in some small local busjnesses, but Englisb

generally prevails in the community (much of it black English). While

bilingual students (especially Hispanics) tend to use their native

language with their peers and in their classes, the neighborhood is not

- as a whole linguistically isolated.

-3-



HISTORY OF SERVICES TO_LEP STUDENTS AT SARAH J., HALE

.\- Sarah Hale- High ,School is located near and serves one of

the oldest Puerto Rican communities in New.York City. According to the

prinCipal, 1.S.L. classes were initiated ten years ago. Prior to the

receipt of a five year Title VII grant in 1975-'6, the school had initiated

a pilot project under the mandate -of the Aspira Consent Decree for materials

development. The Title VII program, Project SABER, was an academic basic

bilingual program serving Hispanic students. '.ten the funding cydle ended!

services were refocussed and expanded to include the 0 owing Haitian

!'

population in the school, and offering to them and the Hispanics the

opportunity to participate in the career, vocational, and job programs

for which the school is well known. Project Beene is funded for three

years, running from 19:.1-d1 through 1982-83.

-4-
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II. STUDENTICHARACTER_ISTICS

STUDENT CHARACTERISTICS IN THE SCHOOL AS A 44HOLE

,The area served by Sarah J. Hale has experienced shifts in

population, reflected in the student body. Small numbers of-middle class

white families are renovating homes'in the area (although their children

are not represented in the school's popuiition). The percentage of

Hispanics and Italians is decreasing, while the proportion of blacks

(among whom the Haitians are counted) is rising. Although the Haitians

ari-not tabulated separately, the program staff thinks their numbers are

increasing. Table 1 presents a general breakdown of the population at

Sarah (L' Hale;

I

.Table le:i

Sarah J. Hale Higli
-......-

Population changes at

School, 1974/754980/81.

-

YEAR
Z

BLACK ORIENTAL PUERTO RICAN OTHER HISPANIC OTHER REGISTER
i

11974-75. 45.9 '41.1 40.5 3.7 9.7 2 223

11976-77 42.4 0.5 35.9 9.7 11.6 2 505

1978-79 56.2 1.0 . 36.6

33.3

33.5

6.2 2,589

197940

1

62 6 0.3 3.7 2,797'

2 6501980-8 62.9 0.5 3.1

Sources; School Profiles, 1974-75 and 1976-77; Office of Educational
TraTliTTETEf&!c Surveys of October 31, 1978, 1979, and 1980.

AI may be seen in Table 1, there have been some changes in the

total s-chOolpopulation at Sarah J. Hale High School since the fall of

13



1974. The overall population-of Hispani( apparently peaked in 1976-77,

and showed a risen the number of non-Puerto Ricans with a corresponding

decline in those of Puerto Rican descent. Since 1977, the proportion of

Hispanics,and whites has declined, while that of blacks (among whom the 4

Haitians are included) has risen.

,

Of the students at Sarah J. Hale who are-from other-than-

English language backgrounds, most continue to.be Hispanics. The estimated
-11

language background of Sarah J. Hale students is as follows:

Table 2; :rne languages of_ students in the school

as a whole (as of spring, 1981).
A

PERCENT OF
APPROXIMATE
NUMBER

LANGUAGE N TOTAL ENROLLMENT L.E.P.

Spanish 1,520 5,7 160

French1Creole 164 6 125'

Arabic 10 Negligible 3

Source: Program records; Consent Decree Rep t, fall 1980.

As may be seen from Table 2, Project Become proposed to serve

all those students identified as of limited English oroficienCy. The
lb

native Arabic speakers, however, can not be provided with native language

instruction because of their small numbers. They receive intensive

instruction in English as a second language and are served in mainstream.

classes.

-6-
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Sex

*le

In the school as a-whole, approximately two-thirds of the

studentslare girls, reflecting the school's history as a girls' vocational

high school, specialiiing.in cosmetology, health careers, and office

skills. Boys were admitted seven years ago, and vocational offerings

have been expanded. The school was designated a a comprehensive academic

high school in 1976. ,

In the bilingual program, the balance of male and female students.

is somewhat more equal, although girls tend to outnumber boys in grades .

ten aid twelve. Table 3 presents these data, as well as the total number

of students served in each grade. -Relatively little attrition of female

students appears in the upper grades, while that for males is somewhat

greater.

fable 3. Number and percentages of bilingual

s21ilt)ssjtatpograrrtstudeildrade.
_

GRADE ,MALE
N

SEX
percent

of

grade
TOTAL
N

J

column total:
percent
of all students

percent
of

grade

FEMALE
N

27 53 24 47 51 28

10 20 34 38 66 58 32

11 18 49 19 51 37 21

12 12' 34 23 66 35 19

TOTAL 77 -42' -- 104 58 181 100

-7-
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PROGRAM STUDENTS: BACKGROUND CHARACTERISTICS

The breakdoweetountries of origin of program students

reheats the gehei41- shifts in population noted,for tb whole

Table-l'presints information on the countries of origin reported for

program students. rNe

Table 4. 5LnesbNeeh2

LANGUAGE COUNTRY OF BIRTH INUMBER-

p
132
59

23

PERCENT

Spanish
Puertollico, .,

Dominican Republic

- 73

.

Colomblipa

Panama
13

13
1.: Ecuador 10

Guatemala 7

Wile 2

Kiiico 2

Cgsta Mica 1.

E1 Salvador 1

Portugal (sic) 1

Haitian Creole 49 27
Haiti 49

TOTAL 181

Source: Individual student data capture forms submitted by Project Become.

As may,6e seen frbm theN able: 73 percent of the students for

whom data forms were submitted were H Of these 132 students, 59 j

(45-perpnt) are Puerto Ricans. Students,from the Dominican Republic

constitute about 17 percent of-the---Hispanics. Students from Central
-t.

American countries make up 3.4 percent of the Spanish-speaking students,

\

forming thck second largest group among theft'. Thus, while Puerto Ricans



S. :

still form the largest Singledgroup of Hispanics served, ::hey no longer

coristito the majority of program students.

These:differing proportions 'f nationalities-represented may

have implications for the program in the iltture. While Puerto Rican

lomiirants have some exposure to English, students from other countries
- ,

are less likely to have-had-ttiis experience. Similarly, the benefits of

public education are not equallriadcessible to all students in Central

American and Caribbean countries,.. resulting td immigrant populations .with.

varied of educational,preparation. Processes of social upheaval

and econosnicl, Nrdship. often affect families of different social strata
pp,

differentially, resulting in emigrants of different educational, social,

- and economic characteristics. As a result; the program will probably
P.

continue to'experience students with diverse backgrounds and needs.

Edtkational Backgrounds of Program Students
1 r

According to the project director, most of the HispaniC students

have fairly well-developed literally skills'in their first language.

Therels some variability to be expected, however; a small number of -

Hispanics have more limited educational experiences than their peers.

r- The HOltiArstudents span a range of educational backgrounds.

Most commonly, the native language of Haitian students of all socio-

economic levels is Haitian Creole. French may also berlearned at home,.
W1

but.is generally acquired in school. It is the language of literacy in

Haiti, but as not all Haitians have equal access to education, their levels

of proficiency in French vary. According to-the Haitian 'grade advisor,

-9-
f
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,

about 15 percent of ,participating Haitians have had rich educational

experienies, including exposure to Greek, Latin, Spanish and/or English,
.

in addition to French. About half of the students have basic skillsjn
Frenth, while about 3g percent.have had poor educational experiences.

Fouror five students are functionally illiterate. .Providing instruction

to students with ,such diverse linguistic and academic needs is a challenge

.t6 program staff.

Age .

j

While specific documentation IS lacking as to the reasons why,

many program studOt's are overage for their grade.' Possible causes may

include limited access to education in the native country (because of

gedgraphic or economic constraints), or disruption of education due to

social unrest or' the dislocations of the migration process. Table 5'

presents the students%served in Project-Become by age and grade.

-10-
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Tab'e

.

. .
.

5. Number24±20?1S141ents b,y age aneigrade,..
.

, AGE , ),G,..tememilmimmADt-

.15 :

11 I GRADE 12 TOTAL;GRADE

.' .- 19

, 17 '. '10 g -'4V°z,-,,,,

MINIM11 .-.zote4im-

,

,

39 '-

18 411

20

111.1111/11
1 4

,.
6 12 26'

6

.

3 : 14'

'21 .1 7
.

-- 22

,

,

1

.

.

2 3

TOTAL

OVERAGE
STUDENTS
NUMBER

50 .

31

58

-

,.4 i

,.

43

17'

.

, 27,

.35

,

23

-

.

.
'180

.

124

PERCENT 62 74 73 66 69

As may be' seen, 69 percent of all the students who were 'reported

were erage for_their grade. The percentage of older students ranged

from-62 in grade nine to 74 id'grade ten. ACcording to the data sub-
,

mitted by the project for analysis, students as o1da 22 were .being

-
served.'iThis would tend to support the program's efforts at job prep-

oration, counseling, and support services. One might suspect that over-

-age yodng men would expertence sortie pressure at hotne.,tO go to work (a 9

% .1.1
.V7

hypothesis supported by the tendency for' tie number of male students to

decline as their grade level increases).

I
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The pattern of, older students (some of whom have had disrupted

or. incoMplete eduOational histories] also suggests that some studentsI...

may -experience cognitive difficulties in high school aqd require (but do

not necessarily feceive) instruction gear?d to _their needs.
"k

1,

I

1



IfI. PROGRAM DESCRIPTION

'PRCiiRAM ORGANIZATION. AND PERSONNEL"

The-bilingual program at Sarah J. Hale functions as a unified

department. The program coordinator ha's responsibility for all adminis-
P

tration and.supervisfon, incldding instructfonalstfraining, Rersonnel, and

fiscal matters,. reporting directl to the schdol'principal. The Project

.

Become staff also includes two grade advisors (one for each language group),
.

the bilingual test arid,CdrACulum coordinator, four educition.aSsistaft4
-7--

two family AsSiitanta, and classroom teachers funded under various sources.

t:

.

Chart 1. OrganizatiOnal and staff chart of Pro ect-Bec e.

,

.

Principal

.4444444. 44.1...64..4.4.4

Bilingual Department
'Pro edt Director

- ,
Bilingual
Secretary

811.1.
Bilingual

and
Mainstream
Teachers

4

Bilinival
Testing
Coordinator,

ti Family
Assistants - 2

*one worked 1/2 ybe .

Asistar111111L]r
(Educational

. ., . .

'et

i.
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tretiom and supervition, includlng instructional`, training, ,.personnel,

The project direct& h4i res660ibility for program admtnts-

.

N °

:............. .......

ls' ..4',7

..._,,..,,,,
.1,,,,

, *

fiscal, and evaluation mattees. Slae works closely with the grade advisors, _,:''-'!

9 V0 .

N
whO have responsibility not only for glade advisement for informal

,
.

-,..!
,,I

personal-cOlinseltng, for organ
,,

izin7 student activities outside the class-
,..

.
, ..

room, and for other suPp9rt activitios,. These.include following up on

absences, contact with/families, cdordination with the family assistants,

,...
.

record keeping, and other assistance offered tolstudents as the
.

le grade advisor for the.HiSpanic students also teaches two social studies
. -

"-classes tn,additIon tohis 'other responsibilities.

The Haitian grade advisor has many areas of responsibility.

-Because of the limited availability of staff serving these students, he

not only`serves as grade advisor, but obtains, develops, and adapts

?i curriculummaterials; he also has teaching responsibilities for sections

of Frenc reading, world history, and general science (offered in French).

C rriculOm development in Spanish and test coordination are

the respon bility-Of-an experieoed- staff member, who also teaches two

scien courses in Spanish.

Supporting instructi:in in the classrooms are four educational

'assistants (three Spanish- amd.one French-speaking). Two family assistants

(one Spanish- and one FrefiCh-speaking) assist the educational advisors in

making contacts with students' families and foliowing up on any probleFs,

personal or academic, which may arise.
_

-

The program's.bilingual secretary tarries re responsibility

than her title implies. She organizes and facilitates the functioning

. g2-
,
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,

of many program activities, including record keepingand clerical tasks
41,

which support the .project director's work.

The bilingual students are Served by apprbximajely elevea

bilingdal and mainstream teachers who offerEnglish,native language, and,_-;-_,
. .

content-area instruction (please see section IV, Instructional-Component,

for.a.discus,sion of-course offerings and instructional options).

FUNDING OF THE BILINGUAL PROGRAM.

N

The biliqpial program-at Sarah J. Hale-HilhSehofiE4s-sdoported

by-funds from tax levy; E.S.E.A. Title , and E.S.E.A. VrI. Given

the variety of tasks and limited staff, staff responsibilities are complex,

making charting of fundinCtources and program components difficult.

-Tillglar presentations of staffing and funding patterns follow for Hispanic

and Haitianstudents.

Table 6: Funding and staffing of instructional services

%'to

-a

(.2 = one dais; maximum can be 1.4)

FUNDING

.e"

NUMBERS OF PERSONNEL
AREA SOURCE(S) TEACHERS-, PARAPROFESSIONALS

E.S.L. Title I 2 2

Reading (Eng.) Tax. Levy .2

Typing ;Tax Levy .2, .4
2

>' '4* -

Cosmetology Tax Levy - .4

A

*Four bilingual education assistants have responsibilities in the above
subject areas. They are paid 0 Title VII.

-15-. /,. . ,..
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As may be seen from Table,6, many teachervserve bilingual

students part time, teaching one or two bilingual classes in addition

to other, mainstream classes.

G')Table 7 pro ides information on the funding and staffing. of.-

courses in which the medium of instruction is Spanish (native language

and content -area instruction). 'Because ,services are generally provided

by teachers who may se 4e Hispanic students for only a part of their time,
. .

fractions represent the amount of time devoted to each particular subject
, .

area. Thus, a possible "score" may range from .2 (ode subject) to 1.0'.

ve subjects).

I

Table 7. Funding and staffing 'of instructional services

provided'for Hispanic students, spring 1981.

FUNDING
1

NUMBERS OF PERSONNgPERSONNEL' '

AREA SOURCE(S) TEACHERS PARAPROFESSIONALS

Spanish Tax Levy ' .2 r

Mathematics Tax Levy

Sociipl Studies* Title VII .4 . > 3**

Scieke* Title VII

albwo
*These are ancillary instructional services performed by the tens :1m
coordinator and the-Spanish grade.advisor.

**
Three education assistants have responsibilities in carious subject
areas including English reading (see Table 6).

Table. 8 presents the staff members provtding courses 'to Haitian
. .

students (in which-French and Haitian Creole are the languages of in-

struction).
-16-
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Table 8. Funding and staffing of services

to Haitian students, spring 1980. (.2 . one class)

FUNDING MGM OF PERSONNEL
SOURCE(S) TEACHERS PARAPROFESS!(HALSAREA

French Tax Levy .6

Mathematics Tax Levy .2 & .4 & .4

Social Studies *_ Title VII

Science* . Title VII .2

*,-
, jhese are ancillary instructional services performed by the Haitian

grade advisor. s

** -,-
The one Haitian education assistant works-in two of the above subject
areasjh also assists in an English reading class).

Funding for the non-instructional components of the program is

presented in Table 9. The table combines thos2estaff.members providing

services to'Haitian and Hispanic 'studnfs.

25*
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Table. 9. Fundin of the non-instructional components of -,

-

Pro ect Become: services to Hispanics and Haitians.
. .

ACTIVITY FUNDIND SOURCE(S1

4..,

PERSONNEL

Administration
and Supervision

Title VII Project. director
.

Testing coordinator: (Spanish)
Bilingual secretary

'Curriculum

Develooment

Title VII
-- .

Testing coordinator (same as
above)

Bilingual grade advisor (Haiiiall

Supportive Service
(counseling arid

idvisingl,

Title VII
-

Tail Levy '2

Sinn-mai-grade advisor (Spanish)
Testing coordinator (same ak'

above)
Bilingual grade advisor (Haitian,

same as above _

Staff Development was coordinated by project
director

I

1Parentel and
Comiminity

Involvement

Title VII

_

Family assistants - 2
(1 Hispanic, I Haitian)

_

The program is fortunate in having grade advisors, family

assistants, and education assistants to serve both Hispanic and Haitian
I-

students and to communicate with their parents in their native language.

STAFF CHARACTERISTICS

Many members of the ',tiff of Project lecome have had a gaud

deal of experiencecin bilingual education, and have taught in Sarah J.

'Hale High School fOr a umber of yea y. The Hispanic staff members

have generally taught four years or more in the program. Mainstream

teachers serving bilingual students have had extensive expe;!ence in

their areas of specialization (E.S.L., stenography, typing, and cosine-

-18-
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tblogy) prior to t1-1r collaboration with the program.. Both the Haitian

grade-advisor/subjects teacher and the Haitian educational assistant were

new to teaching -in 1980.81. The Hispanic educational assistants have had

a great deal of-eiperience in teaching.

1
As Table 10 indicates, all the teachers serving bilingual,&-

.; . -,,.:f

Ai- students have at idast the master's degree, and the bilingual mathematics ,..3

..i

teacher has earned eectorate. With the exception of the teachers of --:-4

--1-.- Engliahl E.S.L., and the career classes, the bilingual staff members are .-..:

.--.-t,

native speakers of either Spanish or French/Creole. All are certified
,.-

to teach in flew York City public high schools. As a new teacher, the
-:-

SO' Haitian grade advisor held a French per diem license. With the eXteption
:7_-:_

..:!;s.

of the reading teache (an experienced teacher licensed in German, French,

and Spanish), the.teachers are working within their areas of certifica-

,==c1

tiod,

Two-of _the educational assistants al reatty have bachelor's i

'degrees. The-other two educational assistants and the family assistant's

. have at least 60 college credits, while the bilingual secretary has an --,

-1]

associate degree and extensive additional college credits. All who

do not have bachelor's degrees are now taking courses toward tt,sir

.aorpletion.
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Table In. 11aff characterlstfcs: professional _and paraprofessional staff.
a

.

.

POSITION

7: liMf

SPENT HI
FUNCTION

'DATE
HIRED

9/75

s

sacatom

8.A.-Engl3sh'

MLA. English ,

Professional 01p1044
AdOlnIstrat!on inii

Supervision

,

_
-

Ltamse(!)
.

N.Y.C. English hay n.s. - .

N.Y.C. -

N.Y.S.
'

YEARS. OF

EXPERIENCE
NomtnomAL

c-- 13

. .

YEARS4r. C-,
.EXPOIRK:g.,-,-
mama

--_---;

,

0.1ect nirecpr

-

iriii

.

6C1rriculnft.Speclalist/
ifilingual Science

60
40

9/77

9/77

B.A. Spanish
N.R. ilifinqual Ed.

N.Y.C. Spanish flay H.S.

N.Y.C. .

4

Advisor/

11111nroal

46cia1 Studies

60
40

9/76
,9/76

N.A. Social Sto44s
M.A. 0111n4u41 Ed.--

- ..

N.Y.C. Rilingual Social Studies

N.Y.C. bay H.S.

5 5

Aiiift Teacher

.Thilingual

100 9/75 8.A.. N.R. Ph.D,

N.

_.

N.Y.C. giath Oilinggal Day 11.5.

Cuba

6
e f

6 _,...

4rencfs Subjects
TeacherMrade Advisor

60
40

9/80 8.A. N.A. ,N.I.C. French Per Dien A I

_. .

L7.Spanfsh Language 100 0.A., N.A.

.

N.Y.C. Spank% nay 0.S. 3 3

,N;ading T eacher 100 9/80 D.A.iM.R. N.Y.C. 4rx3n. French. -,
Spanish 0.H.S.

6

in

10

'

6

In

10

-
..---

A.S.1.. Teacher Inn 9/7h 0.4.. H.A. ayP V C
.
E.S.I. h H.S.,

...-4-_.

N.Y.C. Stenoiraphy'and TyitIng

pa
Stenography and
Jyning leacher

:TYning feather

111:1111

40 9/fin

--

LA"
N.A.

4.A., K.A. N.Y.C. Stenography and Typing
Pa .H.S.H.S.

16 1

.Coseetolonv 40 IPS P k. M.A.-

-.--

N.Y.C. Cosmetoloqv iltv H.5. 5 I .:
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.. 1----7--<6. INSTRUCTIONAL COMPONENT .
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,4,__

h
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Project,Become offers instructional services to Hispanic-and-

Haitian studentt in two basic tracks. The academic track for 'both
.

language groupi consists of content-area classes in Mathematics, science,

and social studies, as well asEnglish as a second language and Spanish/

French language arts. Students may..ollt for an alternative vocational

track which will prepare them to qualify for the vocational career areas

AP
offered at Sirah J. Hale business edutation,_cosmetology,.and health,

, ..

assistance. The first two years of a student's program focus on develop-
_

ment of the native language, intensive English instruction, content-area

instruction required for graduation, and physical education. iStudents

in the career track are also gradually introduced to the career area of

their choice.

In 1980-81, all ninth-grade studentS\took personal typing as

part of the one semester-requirement in practical arts. (All students

must take at least one semester in the practical arts before graduating.)

In the third and fourth years, career students will have three

and, four periods of careerlinstruction daily, plus an afternoon intern;

ship or job placement. Students in the academic track will take four

years of Englishr.sncial.studies, French or Spanish langdage arts (or

literature), and three-and-four ye &is of science or mathematics. Physical

#
education is taken for four

,

years, while art, music,`apd,other electives

may be taken in the senior Aear.

Project Becolne students have tfie--bption- tetfamfer t>etween444

"tracks" if they choose to do so.
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IV. INSTRUCTIONAL COMPONENT

Project,Elecome offers instructional services to Hispanic-and

Haitian Students in two basic tracks. The academic track for 'both

language groupi,consists of content-area classes in 'mathematics, science,

and social studies, as well as.English as a second language and Spanish/

French language arts. Students mayp.opt for an alternative vocational

track \Asich will prepare them to qualify for the vocational career areas

offered at Sarah J. Hale busfpess edutation._cosmetology,.and heafth 4'

assistance. The first two years of a student's program focus on develop-
.

.

ment of the native language, intensive English instruction, content -area

instruction required for graduation, and physical education. Students

in the career track are also gradually introduced to the career area of

their choice.

In 1980-di, all ninth-grade student\took personal typing as

part of the one samester.requirement in practical arts. (All students

must take at least one semester in the practical arts before graduating.)

In the third and fourth years, career students will have three

and four periods of careerlinstruction daily, plus an afternoon intern:.

ship or job placement. Students in the academic track will take four

years of Englishsocial studies, French or Spanish language arts (or

literature), and threesand-four yekrs of science or mathematics. Physical

education is taken for four. years, while art, music,\andother electives

,m4Y be taken in the senior Aar. .

Project Become students have tiie-botion- to-t-rarksfer-b,een

'tracks" if they choose to do so. _2k_
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Students are personally -im..erviewed by the:project director

and/or grade at intake, and meet each term thereafterwith

advisor to discuis their programs and_ any other Matters which ma'y arise.
P .'"

Each teicher.also does his'or her own. assessment of each student, and

makes an effort to see each nettstudent prior to admittah Staff members
.

share thei-e assessments and insights, as well as review academic records,
. .

LAB and other test scores when accepting and placing .students..

Tnstractionalprograms are designed within a track to meet *in-
_----

.dividual needs. Programming done by the grade advisors (and with assistance
-..

from vie resource teacher) considers each sttitient's-amOete in English
i

and the hativelangu"age, the student's ppst-educational record, and hissr
. or heracidemfeapf vOcitional piens and needS. ,-As a result; -frogrami

. .i ,....4 .

,are indiitiltualtzed withfii the-overall'Orticture of the program.- 'Sample,
, ..,

programs follOwi indicating the-general sequence of-a student'S program
,--

over his or her high school career.

-23-
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Tabre 11. Zypical:, itadil.t.;:,,Ea%ii'tl'amt- for academic and tarar-tracks.
. p -

..

.7,AC'ADEMIC: TRA'CK ___...---F:.
. .- .1, , .

,

. . ... -FRENC/LCREOLE(TRACk. f3.14,--
- .-

SilAN/Sr(TRACk -E)
.

. ...
2 Periods E.S.L. (Basic)
1 'Period. E.S.L.E.S-.1...-Reading .,

.

9th' ,
,, ,

G. EPeriods Sot (Basic)
R I peotod*S4,24i410T
A . 1 .peiiiod Sattaf St:udiet
D -: -HiStary nor -World,,e, .... . , S .

E , Htt:tark); . -:.% '' '. -

1- Period, Matti {General or Algebra)
I-Period:La:600e 'Arts

. 1 Period PhYtiCal Edutation
..

. .

_-
1 PeriedSOCial Studies
. (Caribbean History) ..

..

'.1 Period Math .(Geheral or Algebra)
1 Period Language Arts
1 Period Physical: Education

.

6 .

M il . i
G 1 Period E.S.14. (Intemediate)
R 1 Period E.S:L. -. ileading
A 1 Period 'Social: Studies
D (Haitian-History).
E 1 Period Language Arts

.1 Periediath. :. -' -
1. Period physical 'Education

.

1 Period E.S.L. (Intermediate)
1 Period Reading (Corrective)

. 1 Period .Social Studies. (LAM).

.I. Period Language Arts
1 - Period ,Math .

..1 Period Physical -EduFal oh-
. :.

.
11th , - '-- :
G I-Period E.S.1:. (Adv. or Trans.)
R. r"Period E.S.L.,Reading, . ,

A 1 Period Social' .Studies
D (Ameri OW10 stary) ' :'
E. 1 PeriOdMith. .

i ?Wad Biology,,
1 Period- La-Ogg/0e' Arts ,'

.
;e1

1 Period. E.S.L. (Adv. or Trans.
1 Period Reading:
1 Peripd -Social Studies ,

TTAmeritan History)
1 Period Math
1 Period Biology.
r Period Language, Arts

'ertod-Physical, Education- ,,....,6 ...
1 Period Physical -Education

.

12th
-

G 1 .Period Regglar English
R 1 Perioct tarreative ar ,

A :- -ReMedia,yEngl,ish'- ' ,
0 1 PeriedS.oalatlStudies .

E --(EtanWei.";a14-glective)
1.°PeriedWende arMith ,

. (Elie:404):*.. '''''
i. Piriatf :French Literature
1 PeriedAtt-,(A1i/Su,Stc)-, ., ' ..
1 Period =H-'1'eneand-Ph steal Ed.

., . .
. .

1 Period Regular English "---4'',.
1 Period correitive or

Remedial; ,English
1 Per*id Social Stud10

(Edenionkcs and Elective)
.1 Period Scierice or Math
:j (Elective) .*

1 Peridd Spanish Literature
1 Period (Art /Muria)
1 Pqrloct jiyiltrmaay_1Ph sical Ed.
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-:' ' .: :' CARtR- TRACK
, . .

.,....,..s
. .

4' . , -

--FRENCH R'EoLg (TRACK A) '-, f :,-'"; - - , .iPANISH (TRACK 0)

9th
. .

G---,2;periods.LS..C..(Dastc) ,

R' 1 PerIod Social Studies
A. l'PeRed;Katkf.(Gerieral:tir Algebra)
D 1Period,,tinguage-ArtS-(French) .

E 1 Period,PhYSiCaltdti,dation,
1 Period Introduction to Careers-- . .. ...,. ..

. . ., ., , .

-

2-Periods E.S.L. (Basic)
3. Period Social Studies
1 Period Math (Gerenal, or Algebra)
1 Period Language. Arts (Spaniih,)

1 Period Physical Edtidation -41,-
1,. Period, Introduction to Careers1

,-.....

1Qtki '.. .

.

0,. "1 Fiorod,,,gesit; (InterOediate), . 3

R' .I.-Peried-'SOdial.Studiei
A 1,Periddleiath: . '

. , .,
IT. 1 iPeried-GeneraI/SOience
E 1'peeiod Laituaoe'Aots

21eniods Career..

. . . ,

,

. .

1 Period E.S.L. (Intermediate) ".
1 Perled -Social Studies
1' Period, Math
1 Period General-Science
1 Period Language Arts
2 Periods Career

I

. .
. . .. Transitional-

11th
G -1 Period ,.E.S.L.T.. (Traiiiitlinal) or
11.:4 IlegitzliF:Engt1,0 .

.1 Peried SociWeSttidies
0 1 Period Generallielegy . ,

E ,I:P.eriod,Langtilge-Arts . ,

-7:3 Pirtodt*.:Of :Career- thoi de- "...,, .

, ,
,

Afternoon internship or placement

..,.....--..

Year . , . .

1 Period .E,S.L.T. (Transitional)
RegOlii. English -

-1 Period Social Studies
1 PeriadGeneral Biology

1?eriod Luage Arts.1
-3 Periods f Career- Choice ...

.

Afternoon internship or placement

. -
. . .

12th
,

0 .
.

G- ,I. Period of,English . ,

11 l'Period Art and Music
A. 1 Period Health Education -
ii- 4 Periods Career Choice

..
.

.1 Period 6f.Englfsh
.1 Period Art and Music
1 Period Health Education
4 Periods Career ;Choice

I.
33

I
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'''' N.O. .bathApcationaiAnda0demic eas, student's are eApased
:... .... .;,;.;,;.,;.,

.-

-,-
,

- -144,pultiple. 0 Mods' of .EngliS 'as a.second langga (E4.1..). A "begin-

nihg* student will receive two. period
F

of E.S.L. every d y in addition,
. .

, .

students in,the-adademic track receive a daily _period of English ading
.. .

t

instruction. As English proficiency increases to the intermediate and

advanced levels, the number of E.S.L. classes is reduced to one period a

+"

, .

day (plus the additional readingclass). `--StOdents in the academic track

.

(Who,05.be taking most of their subject-area ins ruction in theAnitive

language) continue to receive double periods of En.lish instruction

everyday: a daily period of English reading, ,corrective English or

regular English, depending on their level of proficiency, with or without

-t P 9

Accordingito the project director, all prOgram students wer
4000

still enrolled in E.S.L. :claws at the end of 1980-81, the first year

of the project. Clistes in E.S,L. sp4n 1;aur levels of difficulty, :ranging

from basic to transitional. More advanced students may be placed in other

English classes as well, as has been indicated previously. ,Placement is

made according to ability, altnough, according to one of the E.S.L.

teachers, conflicts in Scheduling occasionally arise between bilingual

classes and-EngliSh classes. 16 an intermediate level E.S.L. class, for

example.s some. students demonstrated a relatively high degree of oral

ficiency in English, while4other newly admitted students apparently had'

no knowledge of inglish (these were learning color terms' in English with

the assistance oran educational assistant). It-also, appeared that

scheduling had resulted in E.S.L. classes predominantly composed of Haitians

or HitOanici. -26-

.
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011 Epp seer expressed the need for basic na0ve language

skills develotAat for e grviri of-about twelve students. He alsb felt

that Sordigine.studehts.with oporly neve3tped skills in their native .

t
1

liawap-would benefit tr0 intensive assistance which would sumert

ther*(101SitiOnT-of

About ,320 students_were reported' by the coordinator As bbtng

enrolled in Wingualr4ading cosaii in addition to E.S.L. instruction.

These classesAlere taught by mainstream teachers for bilingual program

students -- two classes for Hispanics and one for Haitian students. The

reading classes are taught inEnglish with the assistance of a Spanish-,

or .French-speaking educational assistant. According to the English

acher,who-works primarily with the Hispanics, classroom lessons focus'

on English'structurel reading, and writing. Each class contained

diversity of ability levels. According-tb the teacher intervtewed by

-the evaluator, if students in her class had been given a standardized

test of proficiency'in reading in-English, they would have tested from

"grades two to eight! None would have been able totake the gents

Competency -Test, she felt, and most had difficulties in speaking English.

_Students were grouped for instruction in'her Clatses into two

. or threvroliOs'on the basis of proficiency._ She encouraged discussion

groups, describing thafas "lively and noisy...but it works. Most make

good irohress." The teacher noted that although both follow New York

State curricula, there is no formal coordination between E.S.L. and
a

English claiseS serving bilingual students. The two do try'to use,
. .

complbmentary anproaches.and they'exchange information informally. In

uJ
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respo.se,±y4need-for-a2more-Cnordinatedrapproach, one of the
. .

E.S.L. teachers had.met with a Tttiei representative from the central

Board of Education.an&wai-trTing to organize-a joint meeting with the

representative, from Title I.along with members of the English,

bilingual* and gifidande stafftto,incourage communicatiOniand coordination.

between :them.

Table.12 presents e summary of the classes offered \to bilingual
1 :

students_tn- English as a second language and English reading.

. Table
. ,

°12.- Instruction. in En flsh as a second ('
1 t

totallaildEnlishreadal. . .

.

COURSE-TULE
NUMBER
OF

AVERAGE
CLASS
REGISTER

CLASS
PERIODS
PER WEEK DESCRIPTIONAND LEVEL4fL. CLASSES

E.S.L. 1
E.S.L. 2
E.S.L. 3

English
Reading AER)

Reading AEC)
Readin AERF

.

2

4 -

2

1

2

1

25
25

, 25

30
30
30

10

5

5

5

it 5
5

.

Beginningilevel
Intrmediate level
Advanded level

Bilingual Reading!.
continuation of
E.S.L.

INSTRUCTION 'IN THE SPANISH/FRENCH LANGUAGE

For cultural enri-chment and enhancement of their cultural self

esteem, program students have one period of instruction each day in their

native language.and culture, plstructiodaiso serves to strengthen
----

.

linguistic and cognitive skills as a basii.:for mastery of English.

`?r,
4.1

._
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Placement for,instruction in the student's .natiye langdage

(Span3i or Fre;ch) is ba d on each student's ability level. Native'

language instruction is bfNed on four levels ranging from .baSic skills

and graminarjle41 0 to college level literature (level 4), a- course

covering major Spanish /French writers and poets. These classes also

briefly cover the history, geography, and cultures of program students.
----

One class is offered at each level every term: -11

ave an average register

ses meet five periods

per week, and have 041111): students per class.

in. the Spanish courses, teachers have extensive teacher-made

and purchased materials. drench courses

.

and storibut materials in French.are

use Le Francais, as well as npvels

still3facking.

A list of available texts for E:S.L., 'Spanish, and French appears

4s Table 13.

;. I
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Table 13._ Text-t" and *materials for use in E.S.L.,

French anc,1§2t___ash classes.

E.S.L.

Lado English'- Series

I lieeders"Digest,Readers
Englith-900-Series
American English -in Twenty Lessons

Learninglmerican EngTlsh
SelectiOns.for'Developing English

Langdage.Skills
Webtter's NewfWorlif Dictionary

of the:AMerican Language
Webster's SOanish=English Dictionary
Family Life in thet.S.A.
How We Live

-

Your Family and Your Job
People Speak
Scenet of America
Ya Escribimos

French Textbooks

Le Francais 1, 2, 3

Spanish Textbooks

A First Course in Spanish
A Second Course in Spanish
ReView Textbook in Thi9,-

Year Spanish
Cuentos y Has Cuentos
Primer Libra
Segundo -Libro

A.L.M. Spanish
Espanol Comencemos
Espanol Sigamos
Sol y Sombre
Literature Hispdnoamericana
Dicqgnrio Larousse

Ilustrado.

To sustain and develop the cognitive skills of participating

students, they,are offered instruction in the basic content areas (social

Studies, mathematics, and science) in their native language while they acre

acquiring-proficiency in English. It is expected that by their third

year in the program they will be able, to participate in- content -area

courses taught in English, will be able to study from English textbooks,

and/or will be able to hold a Job in an environment where English is

spoken. At the end of their third year in the program, participating

students will "have the option of.takingtheir regents and city-wide

r examinations ii' either-their native. language or English.

-.30-
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CONTENT-AREA-INSTRUCTION

In the subject areas, students are offered bilingual courses

equivalent to those given in classes.. These courses cover.

'all the topics required by the state and city. he 'bilingual teacb6Pf

r.10'

provide the students with English vocabulary and concepts whAch will be

needed if the students transfer to mainstream classes.

The subject-area courses which were observed were generilly

taught in the native,language, although the use of language (for

tion) was adapted to the different needsof Haitian and Hispanic students.

Coursei in 'science; mathematics, and social studies were offeiTd to

Hispanic students,6 Spanish, although English terms were introduced,

and books in English were sometimeS-Used along with Spahish texts.

Courses. Offered In Spanish

The classes observed in Spanish -- geometry, general science,

biology, and American studies -- rsere taught by experienced teachers. The

students were disciplined and attentive, and participated inJ a,variety of

ways. Studentsivresented and commented on reports given in general science.

In American studies, the teacher facilitated a lively discussion on the

role of government in society, comparing systems of government with which

the students were familiar. In other classes, responses were elicited by

the teachers.

Bilingual staff members drew upon and developed the students'

knowledge of their native countries and cultures in both social studies

and science classei; student responses were .consistently positive.



/ .

Mathematics is em6hasized in.the Spanish component of the program,

Which offers remedial and fyn¢amental math classes, as well as algebra (1,

-2
0
and 3) and geometry. The ilrst- two courses can be repeated as many

\ .
,

times as needed. 1)ecial
.

herp-is also offered by the Hispanic mathematics

teacher for advanced students or those needing help.

General science and biology are.offered in* Spanish, to meet the

four term graduation requirement in science. In social studies, Caribbean'

history, American studies, American history, and economics are.offered,

to be taken by Hispanic students n grades nine, ten, eleven, afid twelve,

respectively.

'__.jEtJrlSubect-AreaClassesTauttFrenchHaitianCreole %

. .

In subject-area classes offered to the Haitians, the use of

language for instruction was more complex, `responding to the different

linguistic characteristics and abilities of the students. In classes

observed, more advanced students were taughtin french, with concepts

intr?dOced in English, and books and materials also in English, For those

.
students with poorly developed French.skills, instruction was. carried

. on largely in Creole and French, with materials in English. For this
.

group opcially, linguistically appropriate materals were in short supply.

.

AM.

The use of.three'languages,for instruction and the shortage of materials .

.

. suggest that this is an area which would profit from olanniqg ant materials'

development (see recommendations)...

All French subject-a4 ea courses were given ;n two groups in

one large clas4room, with the teacher and educational assistant each

'providing instruction. In the world history cless wriieh was observed,

-32-
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about 30 students in grades pine and ten were divided by academic achieve-.

pent and linguistic characteristics, tighteen more advanced students were

studying the Saviet,goveritiatal system In comparison with that of the

_United states, while approximately twelve students with limited cognitive

skills were studying concepts of climate and map skills.

Teacher-directed instruction was provided simultaneously to both
. %

groups, with the teacher working with the advanced group and the educa-

tional assistant teaching the basic group. The rafter of students (sitting

back-to-back) and dual Instruction crted a good deal of noise and the

iMpressiop of disorganization, although most students were attentive.

While ths 'basic* group was quietly attentive, the advanced'group contained

a core f articulate and active participants. Others, toward the back of

the group, appeared di-stracted.

Overall, the classromobservation and subsequent interviews with-

the Haitian-staff suggest that content-area instruction for Haitians

suffered from a lack of resourceS -- personnel, materials, and space.

Given the limited staff, the range of course offerings was necessarily re-

Haitians were offered Agerican studies,'world history, and

general sCience in the spring of 1981 -- all taught by'the-same staff,

This appears to be a problen not easily resolved with the current funding

structure, but may be dmeliorated to some degree through individualized

materials development (see recomendation1).

The problem of language use is an especially complicated one

for tnese students, but is one which needs to be adddressed to facilitate
r-

a,systematictse of the *Jree languages :-:-Creole, French, and English --

-33-.
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to facilitate both cognitive development and the students growth in their

. 0
cokbpetence in English.

Table 14 presents a summary of the bilingual courses offered in

- -
the spring term of 1981, by language-group. All et every day for one

period. The curricula in use corresponded to those used in mainstream

classes. Table 15, following, presents a list of texts in use in bilingual

subject-are A classes.

)

-34-
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Table 14. Bilingual instruction in content artfa,,

by language*,Ispriu, 1981.

:

COURSE TITLE

I

i elrme-U*Arret
LetnUUMMX4J I

OF INSTRUCTION 1

1

CRITERIA
run 4LLQUILUTI

OF STUDENTS

-ru ..rte.
vIrc vi

CREDIT**

American Studies French _ CAB- Teacher

Worlrilisto

General Science

French recommendation- GRAD.

French M.S. recom- GRAD.

,

General Science Soanistr- ' mendations :GilAD:

Caribbean Histom Spanish uidance. GRAD1

InterMediate Al.ebra S,:nith referral- . R
__.

Remedial Math Spanish new arrival. GRAD.

Pre- Algebri Spanish

,anish -

ito eopntr R

RGeometry .

Remedial Math

.

Snish
,

GRAD.

American Studies IPEIIIIIIIIII CW

Latin American History Spanish GRAD.

NOTE: *The average register in each class was 30 students. Spanish was
used in instruction 100 percent of the time; classes, for Haitians
were primarily taught in French, with Creole being used up tp
half of class time for basic students. English was used about 5
percent of the time for both groups.

**GRAD. . Graduation Credit
CW Citywide
R . Regents

-35-

. 113



Table 15. Textbookslin use in classes 'lama e.
$

SUBJECT AREA- SPANISH__ ENGLISH
.

.

FRENCH

440thekatics

.

.

HatimSticasModOnas .

Repasollatematice Biliniue
-Algibra-Moderha ;,.

GeOMetiky Triogonnmetrta
Arita fitica-Tegrieb Practice

Refresher Mathematics
,

multimath - French

:

-

1;Stience.

.,

Biologeta
Ciencia
Introduccidh a las Ciencias
Biolggicas
La "Tierra Sus Recursos

Modern Biology
Everyday Problems in
Science.

. _

______-__

'''

.

}:Social

;=Studies

.

Geograffa de Amgrica 6

Historia de Amirica
Viejemos poi. Amgrica

Curso de Historia de Amgrica
Economfa Para Todos-
El Mundo lberoamericano
El Viejo Mundo y Sus Pueblos
Descuhpimiento, Conquista y
Colonizacign de Puerto Rico

The Rise of the American
4Iation

Our World Through the Ages,
China; Japan, India,
iftorities in U.S.A.

t

Matins Cal-alba- .

Histoire De to LiteratOri
ibitienne ,t,

Tifstoire Des Etats --Uir4
. ,

L'Espace Heiden, .'

. .,

.
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, =CAREER CLASSES

AS the stydent-Orograms indicate, students may elect to follow'

.
.

.-,

a career sequence in one of thlee areas: 'health careers, business educa-

tion, and-cosme`tOogy. Those taking a career option may take ,courses
, . ,.

according to general 'hemai starting-with introductory-classes and

,culminating in intensive ork experiences. 'Chart 2 presents the proCesi

in graphicioT.': .

,
p.

,

-, Prior to -SePtembe 1981, bilingual students were unable to

participate fully in theran 'f Career options which Is one of the

attraction4,w&the instruction 1 program at Sarah J. Hale. Each sequence

V.

is deigned to-lead to a licens or-a job, and theAnternship progranOtkan,

t'- important aspect of the :career sequence. Nine 'courses ai.eoffered in
% . _...,

,

the health career sequence,- ranging from b4sic nutrition to hospital. . .

practice to applied chemistry. Field work is provided in day care centers,
--... ..._ ___.

'hospitiM-anOpe dical offices. Cosmetology is an especially poptilai.
a

program among program 'and non-program students alike. Eleven courses are

offered in this area, leading to a unisex or cosmetology license at the

6
completion of the program. The department of business education offers

21 courses to prepare students for careers in' offices and other,businesc4

'occdpations. Course offerings include typing, stenography, bookkeeping,

everyday law, consumer 04ition,*ancidata processing, among others.

During 1950-81, about 25 Project Become Hispanic students had

selected the academic sequence, while the remaining Hispanic students

were, according to the project director, about equally divided between

the husiness and'cosmetolOgy sequences. Males generally chose business

education, while Cosmetology students were all females. About six' students
=37-
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-16t-rddactiorrtotareer and
VoCattonaVEdacation

(onejeriod).

'SECOND:11A
Three Course

1. Introduction to. Sartkarial Sciences
2: introductions to Health Careers .

3. introduction to Cosmetology
(tl,ra7.perjods)

Business
Education

a

THIRD YEAR
fransitionaJ'Year

MAINSTROM

CoSmetology

(thee periods,of career-choice).

4'1Y

fe' '

Careers.

FOURTH YEAR
Four periods.' WiTrapiCe classes plus

afternbon internship or job placement

.51;o111.=11
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chose, tiealthscareers as their, area of specialization. The Haitian grade

advisor 'indicated that'About 75 percent of the Haitian males had chosen'

t .

the- academic track; andbogi $0,percent'of the females. The remaining

levalei were largely in the cosmetology sequence.

-17.rthe-Opinion of project staff, the-career options (particularly

°business and cosmetology) have been enthusiistically received by the

students.

- Exposure to instruction in English.was.desioedto-beNgradual

throughthe career Sequence._ In the ninth and tenth grades, students may

take -one orwo Career courses taught by a Monolingual English-speaking
A

teacher assisted by a Spanish-speaking educational assistant. By the

third and fourth iTars, project -Beviiin students wi-31-past4cipate in

Mainstream career clitSes conducted in English.
0

During 1980-81, all the ninth graders took personal typing.

Tills not only served as-an introduction to the career sequence as well

as fulfilled a' one- course requirement in the practical.afts. The class

was taught in English by a highly experienced mainstream teacher who

expressed great satisfactioh with the students, praising their seriousness

and discipline. TheiCher, working with a'Spanish-speaking educational
0

assistant, not only taught typing and business skills but spent considerable

class time discussing vocabulary and correcting-students' pronunciation

as the need arose. Students,were called upon to read their work aloud,

and the teacher introduced important'Engli6r concepts in context. The

class/offered a solid combination of instruction, practice, and feedback.

The teacher described the educational assistant as devotei, involved, and

6
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very effective.. She ciriulated among the, students, stopping to correct ......

...,

work, clarify instructions, and reassure students who appeared to be orderly,' ..q.,

3 .

----,-serious, id attentive. Tabie'17'presetti-the textbooks fop-use in biliiigaat . ...--.:

4'

if

".cateer. classes.

OTHER MAINSTREiR-CLASSES

In order to expose students to a variety of edudational experiences '

and to facilitate their integration with their English-dominant peers,
, 7

*"..;
Pr43ect Become students, regardless of 'track," are exposed to some of *4

the,practical art at Sarah..J. Hale. Students in grades eleven and twelve
0

could take practical arts courses as electives, including child care, metal
._

shop, or printing. About half of all,program students took a practical

arts course in 1980-81. Students were also enrolled in mainstream fine

arts, music o gym, and hygiene classes:

The numbers of students taking career anu other mainstream

classes .are reported in Table 16.

`Lt
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Table 16.. Mainstream clasies in which

Oisagram studenti are 'e of

essnienr..
4uDucui

.1
'NUMBER OF
STU`,...r.11TS

Stenography (Bit). ,30

Typing Mil. ) .60

Cosmetology (Bil.) 30 '

: Practical Arts About half

44catipnal, Career
Shp so etc.L.

Fine Armes 50

(Music,

CRITERIA
CM; entrPorThU
;am sat.us.usaun

Student option
(Classes for Project
Become students)

Required

Required

Economics/American 10 Course not givep in

Studies native'lanquage

All classes met for five p &iods per week with the exception of.

cosmetology, which. met, for a doable period each day. All students were

enrolled in either physical education or hygiene classes, which are now

to be given every other semester (because of overcrowding), or' will be

offered four days a week.

-41-
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C.

Textbooks for use in kIlingual career

stallesilmaititct area.

'a f MI I M WIN r

casrnq)2

Arte de 1,6s i,einados Modernos

El Arte Modernos Del"Planchado de Pelo
La Permanent& Fria
-La .Manicura Moderna
Repasode 14 4Examenes la Junta. Estatal de Cot. 2tologen

Standard. Textbook of Cosmstalegy
Van Dean Manual'

Textbooks for Health:preers

Child Growth and Development
A -Textbook for Nursing Assistants
Ntirsing Procedurei fOe thetPractical Nurse
Body Structure and Functio4
Simplified Nursing
Pediatrics for the Practical Nurse
You and Your-Food
Food -Service Careers,

Textbooks for Business Education

Pr4ctica de Mgcluinas de Oficina

Mecanograffa I
Taquigraffi Gregg I
Transcripciones Gregg
Diccionario Gregg,
Nebo Methods of Filing
Office Practice Morkbook

I



V. 146-INSTRUCTIONAL COMPONENTS

-.;

-

The following sections describe the non-instructional components

`-

of Project Become staff:develoOment activities, curFitulum'development,

support services to siudents; extracurricular activities,and parentl

t .

Involvement.

; . ,

*AFF-DEVE6PMENT . ,
1f...,_ . . - --,

_ _. , _ActiNitieS,deOgned_tO_Mcade_the skills and knowledge of _.,
--.,-,

progcam_staff were carried out both in and outside of ,schidi.- Although

the Consultant position proposed for staff development was cut, the
. i

following activities took place:

Pre-Service-Drientition

At the beginning of each semester,-an'orientation session was

provided for all Project Become staff, including tax levy teachers and

Title VII riersonnel. Speakers included the school principal, assistant

principal, and the_project directcqc

Departmental Meetings

Meetings were held monthly and were attended by all bilingual

staff members (as above). These dealt with administrative matters, and

presentations on topics of.interest were made. Presentations were made

primarily by the project director and also the Hispanic grade advisor, -=

and included the following topics: mastery learning, discipline, holding

__power, improving student achievement, and relations with parents.

-43-
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Workshops

Worksfiops were offered once a month in school to provide

depth inforoation to program staff members. Given by university profeSsors

from Long Island and Fordham Universities, topics4.coiered'included the

enneapt of nulfurai athnir hark:%srnundc; and hnw tha hilinvAl child

learns.
4

The project direcproi grade_adylsor, and testing /curriculum

coordinator also attended workshops given once a term at the New York City
1

Board 61'Education and/or the Office of Bilingual Educatton.

!)
Demonstration- Lessons

were offered by the testing/curriculum coordinator as

they were requested or needed by teachers in both mainstream and bilingual

classes. The lessons focussed on science experiments, including volcanoe§,

the frog, the flower, .the planets, and the human body.

University Courses

Many staff members are enrolled for professional development

in courses at local universities. The testing/curriculum coordinator

took courses at Long Island.University towards a masterls degree in

bilingual education. The Hispanic grade advisor wd working towards

certification in administration and supervision at Frdham Univer'sity.

Paraprofessionals were enrolled in courses in the fall and the family"

assistants took courses in the spring. All were working towards the

ba0elor's degree id education. The bilingual program secretary was en-
.

rolled at Lehman coTlege in courses leading towards the bachelor's degree.

-14-.
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The Haitian grade advisor was not enrolled i'n courses paid for

by Title VII, although he waS working on.a doctoral dertation during

1980-81. It is to'be hoped that_new program teachers like him will be

encouraged to develop their knowledge of'bilingual edueitieri-in'a their

teaching skills in the,content areas (see recOmendations}.

CURRICULUM ANTMATERIAL_DEVELOPMENT

During 1980-81, curricula or maierietA*ere developed in SParisti

in the following areas: ninth-year mathematics, intermediate algebra,

general science, general biology,. American stud s, economics... These

N

were adaptations of Board of Education curricula, and are in accordance

with the guidelines set by New York State.

In addition to-curricula and materials developed and adapted

by the staff, Project Become has used materials from, other Title VII

E.S.E.A. programs, and from the State Education Deparbilent.,,

In the Haitian cOmponent,.the staff member whi344;Nes .;scUrricuium
I

developer and grade advisor noted an "acute " .lack of books and materials.

.

This is to some degree a prod6et of the fact that this was the first year

of services for Haitians, and ma erials which reflect and respond to their

lidguistic needseare not teadily available. While. French texts may be

found, texts and materials for Haitians with limited French skills are

,:riot generally available, except from other Title VII projects serving

similar populations.. Unfortunately as distribution of Title VII-developed

materials -has never been well ar,iculated, contacts between projects are

usually developed informally -(see- recommendations). The Haitian .grade

advisor had spent considerable time attempting to locate texts and materials,

-45-
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...imie-fuffiliingadviting and teaching responsibilities. Clearly, his.

ability to resolve the shortage of materials was.limited. He Was able to

translate and adapfcurriculafrom English to French in the areas of

general science and.history. As thel!st Of courses and books indicate,

to 4Aitiar ctudaptc warn ractrirtadi hnth by !ha l ea ng tha

target population and-by the limited staff. The grpde advisor mentioned

_the,special needs of the small group of Haitians (probably numbering

about five), who have very limited literacy skills, andfer_wbom French

textbooks were inappropriatec He-felt that a special intensive tutoring

program on a pull-out basis would be more appropriate for them (see

recomMendations). Designing an instructional program fOr them is especially

difficult, as theymiit make_the transition to English without the benefit

of good literacy skills in their native language (in thi.. case:their

second language). Generally, he reported that Haitian parents value

. ,

French highly and want their children to learn both English and French.

The grade advisor felt that more collaboration and planning were

needed between the teachers of French and the bilingual teachers, to

share information on Audent.strengths and weaknesses and to maximize the

effectilfeniss of instruction. The French language classes could reinforce

concepts learned in subject areas, and could address the problem of limited

Prench' literacy directly (see recommendations)...

SUPPORTIVE SERVICES TO*STUDENTS
3

Project'Become offers support to participaf5q studeptt in 4

variety_ of ways. Almost all staff members offer support in _same way --

:46-
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either through advising, tutoring, home visits and/or contacts, extra-

curricular activities, follOwup, and other out-of-class relationships.

Staff members made contacts with feeder and junior high schools

to disseminate information about the program. In addition, project staff

members (including the d\rector, grade advisors, and some classroom teachers)

interviewed and screened all new students upon admission. Their records

were reviiifect and their general preparedness was assessed in Enelish, the

native language, and mathematics:

The grade advisors met with each student at least twice during

.,,the year to develop his or her program. Hispanic seniors met several.

times with their grade advisor as a group and individually. All students

: received group -cottnse)ing in October. Students also sought out the grade

advisors for tnformal counseling; both advisors were seen by many students

as friendly figures who could be approached for conversation and assistance.

Both made themselves available to students outside of school

as well as dueln4scliool hours. The Hispanic grade advisor/ long in the

Lschool, was particularly activewith the students as advocate and friend.

He encouraged students to particihete in sports with him and socialized

with the in other out of school contexts.

Program students who wished to discuss issues which were important

to them were also free to meet with the school principal, who made himself

available to them. During the year, students and parents met with him

to discuss the question of, security in the school.

-47-
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iThe staff secretary also functioned in an ongoing way as friend,

confidant, and facilitation to the students.

About 18 out of the 27 bilingual seniors worked after school in

_1980-81, suggesting that efforts by career and business education staff

members at creating job opportunities were tc a good degree successful.

The provision of after-school jobs and internships is a desirable and

.TOortant aspect of the educational experience of career students at

Sarah*J.

Project Become has'developed and implemented an effective

system for following and monitoring the behavior and performance of program

students in their classes. Each Fr1ay, the project distributed forms

to classroom teachers, bilingual and mainstream, serving bilingual students.

On the forms, teachers entered information on those students who were

cutting classes, excessively absenCor performing pobrly:° The forms

were collected on the following Monday for follow-up action by project

staff.

Follow-up was generally the responsibility of the Hispanic

grade advisor and the family assistants. In response to a poor report,

calls were.made to students' homes. A nuqler of-such calls were made

..

-44,marious -easons during 1980-81. When telephone contact could not bon- (

made, letters were sent home advisilg:Pirents of academic difficulties or

excessive absences. About 15 formal visits were made tosokie students'

homes to discuss such problems as cutting classes and unfinished assign-

ments. (Informal and social visits were also.m44.) -Nome visits were

made by the family assistants, and the Hispanic grade advisor also made

-48-
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occasional visits. Reportg' were made on all telephone contacts and home

visits, and their outcomes. Students with persfstent-problems might be

referred to the school's guidance counselor for assistance.

In cases-where-home-contact and -other staff efforts produced

no improvement in attendance or grades, the student was given a probation

card, to be signed by all his or her teachers. About 1Q probation cards

were issued during 1980-81.
D

Students with personal or academic problems were atso.referred

to agencies in the community for assistance. Some wee referred to a

. Catholic Charities program-for tutoring and counseling, or to a tutorial

program in a local church-based community outreach program. Students

were also sent to job referral proarams (such as the Manhattan Valley

Youth Program) and professiohal organizations. The H &spanic grade advisor

did express a'need for referral services for the small number of students

who become-pregnant during the year.

EXTRACURRICULAR ACTIVITIES

There are many ways, beyond academic performance, in which students

can demonstrate their feel'ngs about themselves and their school experiences.

t

The program offered trths..for bilingual students, and students

cited the as one of the advantages of participating in the program.

During the spring of 1981, bilingual students went to see Garcia Lorca's

La Casa De pernarda Alba. They went to Great Adventure and took a boat

ride around Manhattan., To help support their trips, the bilingual students
. -4,

held a cake sale Catvwfrigh it was reported that most of the profits were

eaten). For graduating seniors, a dinner dance was held in a Queens night
-49-
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club. A reception was held fo' the parents of graduating seniors as well,

which was attended by parents, project staff, students, and the principal

-'of Sarah J. Ha.1 High School.

Students were encouraged to--participate in conferences,. singly

or in groups. One student was a keynote speaker at 4 conferehce on"The.

Future of Bilingual Education," held at Fordham University (see appendix

A). A whole social studies class participated in a conference at Hostos

Community College on "The Future of Hispanic Women." Another group of

students went to a conference en the future of the Hispanic community.

Four Hale bilingual students made a presentation to adult

participants of Solidaridad Humana.

OTHER STUDENT RESPONSES

Students interact with each other and are active outside of

classes. Many 'are active in sports, particularly baseball, and soccer.

Some contribute to a literary magazine, Panorama, which is produced by

the bilingual program. Typically, many students are friends outside Sf

school, and they meet for sports, picnics, and parties. Their activities

frequently involve the Hispanic grade advisor, who is himself active in

sports. He is extremely popular with students, is actively concerned for

them and makes himself ,avatlable to them 'extensively outside of school.

The readiness with which students approach staff members indicates the

positive feelings_which students have about them.

Project Become students have demonstrated high rates of academic

success, outperforming their mainstream peers consistently, in those areas

11
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- in which comparisons have been made (see findings). In 1980-81, the

salutatorian of the grOeting class was a bilingual student, and bilingual

Ystudents are typlcall among the highest achieving students at Sarah J.

Hale. The attendance rates demonstrated by programs students attest to the
;

value which they place on their participation in the progeam.'

PARENTAL -AND'COMMUNITY INVOLVEMENT

tThe Project has an Advisory Committee of 20 persons compcised

of parents,-teachers, and students. The Committee, formed by selection
)

and election functions to review the implementation of the program and.

to act in an, advisory capacity.

Notices ormeetings and activities are posted in-Spanish and

English in places highly frequented by the students' parents. Agendas

and minutes of meetings are mailed regularly to parents of the students

participating in the project. Additionally, a program newsletter and a

student literary magazine further inform the community about the progam.

As-has been discussed above, parents were kept informed of

their children's progress and problems in school by telephone and letter.

When decisions were made about mainstreamin'cl, parents were always involved.

Parents are often invited to school functions, and a soPcial celebration

was held for the parents of graduating seniors in June, 1981. 5

Program staff.believe that parents feel comfortable communicating

with teachers in their own language'and in their own cultural styles. The

personal nature of the relationship and the similarity in cultural back-

-51-
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ground result in great parental cooperation with the ,school,and, partidularly

with the project.

The kogram also disseminated its activities in the community

and to both feeder and other junior high schools. Brochures and business
. t

dards provided information about the career and job internshipprograMs

at Sarah J. Hale for both prospective students and employers.
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VI. FINDINGS

A

ASSESSMENT PROCEDURESvINSTRUME TS, AND FINDINGS

i

The following section presents theaises7ent instruments and

procedures used in evaluating student achievement in 1980-1981 and the

reitiltli-OT-thireVaIUaficiVr It should be noted, however, that all

conclusions drawn fromthe data presented here should be qualified by

the fact that these resultsiapply to only a subset .of program participants.

Data forms were submitted on only.181 of the 350 students which the program

prOPosed to serve.- Ikaddition, complete data were not reported on most

of the forms which were received. This was especially-true for the

Spahish-speaking students.

,

-Stigents were assessed in English language development, growt

in mastery of their native laguages, mathematics, social studie science,'

and vocational education.- The following are the.areas,se used and.the
.......--,=-1

instruments used:

1*.

English as a secon
k .

-".

nguage CRESTACtlierion Referenced
7-ir4T1 sti Syntax Test,
Levels I, TI, and III);

eve Data are not presente
because scores werebut of range and
could not be-meaningfully interpreted.

` Reaong in French -,- Science Research Associates' Test de
Lecture; the New York State Re ents
'test fn Frenc r; re ew or t ide---.
Test,in French (I..ve

, .

'Reading In Spanish Interamerican Series, Prueba de Lecture
Trimn readi-ng, forMs os and AS,' Level
III, 1950 vergion)1 New York State
Regents Test in Spanish; the
NiW York Cit -WideTiffin Spanish .
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kewYorkXit -Wide Examination in

, vers ons

Mathematics -- New York-CittArithmetie Computation Test

pan s an renc
Bilifl

anguage

a

V ,

ze ,-7,. .

Mathematics performance -t Teacher-made tests

Science performance -- Teacher-made tests

Vocational and business education -- Teacher-made tests

Native language classes -- Teacher-made tests

Attendance -- School aneprogram records'

The following 'analyses were performed:

On pre/post standardized tests of French reading achievement

'Statistically-and #ducational significancea:re reported 'in Table 28.

Similar data are reported for the non-standardized New York City Test of

Proficiency fn fn English Language Skills in Table 26 and 27 and for the ,

Newitorritiyne_t_icCmautation Test in Table 31. Although most

Spanish-speaking students were administered this test )single time,'My

three of them were reported to have received both a pre- and a post-test.

As results for so few students would belargely meaningless, only data on

Haitian/Creole-speaking students have been tabulated.

Statistical signiftcance was determined. through the applicallon

of the co!telated /-test model. ThiS analysis determines ther the

difference tietween,pre-test

would be expected by chance

signiffitant.-

and post-test mean, scores is larger than

\

variation alone; i.e. is statistically

This analysis does not represent an estimate of how students

would have performed in the absence of the program. No such,estimate
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. could be made'beca se-of thOnapplicability of test norms for this.
,

population, and th unavailability of an appropriate comparison group.

Educational significance was determined for each grade level by

calculating-an-"effect size' based-on observed summary statistics using

the procedure recommended by COhen
1

An effect size for the correlated

t-testllodel is an estimate of the difference between pre-test and post-

test means expressed in standard deviation units freed of the influence

of sample size. It became desirable to establish such an estimate because

substantial differences that do exist frequently fail to reach statistical

significance if the number ef observations for each unit cf statistical

analysis -Similary, statistically significant differences often

are not educationally meaningful.

Thus; statistical and educational si4nificanee70ermit a more

meaningful appraisal ofOoject outcomes. As a rule of thumb, the

following 5fect size indices are recommended by Cohen asguidesLto...

interpreting educatfUffal significance (ES):

a difference of 1/5 . .20 . small ES

a difference of 1/2 .50 = medium ES

a difference of 4/5 . .80 . large

The Criterion Referenced English S ntax Test (CREST) was one

'7
,r

of two tests used to measure growth in English language proficiency. The

instrument tests mastery of speafie syntactic skills at three levels.

1Jacob Cohen. Statistical Power Anal sis for the Behavioral Sciences

(Revised Edition . ew or : m c ress, 9 apter
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Levels I and II contain 25 objectives each such as knowledge Of present-

tense forms of theverb "to be" (Level I), or possessive adjectives and

pronouns (Level II). Material at the advanced Le0e1 III is organized

into 15 objectives, such as reflexive pronouns. At each level, students

are asked to complete four items per objective. The items are multiple

choice and consist of sentence frames for which students must choose a

word or phrase from four possibititiet. Mastery of a skill objective

is-determined by a student's ability to answer three-out of four items -

correctly.

This report analyzes students' performance at the three test

levels. Performance breakdowns are reported in two ways: by grade of the

students tested irrespective of test level taken, with information on the

average numberAf objectives master d and the average number of objectives ,,master
,.

mastered per month of schooling (s e Tables 18,)20, 22, 24), and by both
7

grade and,level of test taken with information only on the average number

of objectives mastered (see Tables 19, 21, 23, 25).

In addition to the program-wide tests discussed above, many

program participants took 'the appropriate version of the New York State

Regents examination in the Spanish or French languages of the New York

City-Wide test in, the appropriate language. Results of these test

administrations are reported in Table 29 for Spanish-speaking and for

Haitian students. These tables report the number of progrz- students

eligible to take the-test, the number actually tested and the number and

percent pasSing the tests. The same information is preSented for those

students who took the LletxjitforlYorkCit-WideExamirlinBilir

Studies in Table O.

-56-
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Comparisons of the success of program studentsiiimAthematics,

science; and social studies courses taught in the bilingtial program with

those of non-program students in similar mainstream courses are contained

in Table 32. The Chi-square statistic is used to determine in each case

how different, statistically, the proportion of-passing program students is

from that of mainstream students.

Rates of suceess"of students in vocational education, business

education, and native langUage courses are reported by course and by grade.

these tables contain the numbers of students reported as taking the relevant

courses, and the percent passing, for fall and for, spring courses separately.

The tables reporting this data are listed below by subject content area:

Table #
5111212st Area Spanish- French-

speaking speaking

students -students

vocational' and business education 33 36

native language classes 35 36

Comparisons of the attendance rates of program participants

with that of the school as a whole are presented by grade in Table 37:

This table contains average rates for the school and for the various.

participant groups, the percent differences, values of the t statistic,

and its level of statistical significance. Although the t statistic used

here is slightly different than that described above, it again indicates

the extent to which the observed percentage differences vary from what

might be expected bY chance.
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Table 18. Results of the Criterion Referenced Eiglish Syntax Test

(CREST): number of objectives mastered and - objectives- mastered

Grade

TOTAL

-per-month.

Ttle,I Spanish- speaking students, fall)

O

I of
Students

Average Number of
Objectives Mastered

Pre Post .

Objectives
Mastered*

Average
Months of
Treatment

Objectives
Mastered
Per Mopth

/.

19 7.2 12:4. 5.2 2.8 1.86

14 12.0 17.3 5.3 2.6 2.04

11 10.1 12.2 2.1 2.8 0.75

3 15.7 20.7 5.0 2.5 2.00

47 9.8 14.3 4.5 2.7 1.67

*
Post-test minus pre .,test.

.Just under 37percent of the Spanish-speaking program participants
were tested with the CREST in the fall.

.Spanish-speaking students in every grade but the eleventh mastered
at least 5.0 objectivei durilfg the fall instructional months. The
achievement of this group was restricted by the performance of
eleventh graders on Level III (see Table 19).

.Mastery rates ranged from .75 objectives -per month in the eleventh
grade to 2.04 objectives per month in the tenth,grade, for an overall
average of 1.'67 objectives per month of instruction in the fail.
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9 13 6.8 12.2 5.4 46.00.27.2 2 12.0 12.5' 0.5

10 3 7.7 13.0 5.3 10 13.4 MO 5.6 1 11.0 13.0 2.0

11 2 12.0 17.0 5.0, 3 8.3 11.0 2.7 6 10.3 11.3 1.0

12 3 15.7 20.7 5.0

Table 19. Performance of-students tested on the Criterion Referenced English Syntax Test,

-alierase-number-of objectives-mastered_by_grade -arid test level. -

-AE.S:L.',Title I Spanish-speaking students, fall)

LEVEL I LEVEL II LEVEL III

Average Number of Average Number Of Average Number of
Objectives Mastered . Objectives Mastered Objectives Mastered

Grade N Pre. Post Gain* N Pre Post Gain* N Pre Post Gain*

"...

TOTAL 18 '7.5 12.9 5.4 20 11.5 17.2 5.7" 9 . 10.8 11.8 1.0

NOTE: number of objectives for each level: Level I (25), Level II (25), Level III (15).

Post-test minus pre-test.

.The level of mastery at post-test time increased with test level. Level I students passed a
total of 12.9 objectives (out of 25); Level II students passed 17.2 objectives, and Level 'III
students passed an average of 11.9 objectives out of a possibles15.

.Students on Levels I and II made good average gains of 5.4 and 5.7 objectives from pre- to
post-test.

.Students on Level III showed lower average gains, primarily because their high scores at pre-
test and the limited number of objectives on that level reltricted the students' opportunity to
demonstrate_growth,
u
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Table 2p. iResultoftlie Cl-itet;igjlleferencedEnlish Syntax Test

1CRES:ofobectvesimastere mastered

21121222.4

(E.S.L. Title I Spanish-Speaking siudents-,--erpring)

,

. Average 'Number of Average Objectives
of , Objectives Mastered Objectives Months of Mastered

. Grade Students Pre Post Mastered* Treatment Per Month.

30 r--

10 13- '

11 13

12- 3

TOTAL 59

12.2 16.0 3.8 2.9

10.6 14.1 3.5 2.7

10.2 134 3.2 2.8

13;0 14.7 1.7 2.9

-11.5 14.9 3,4 2.8 1.21

*
POst-test minus pre-test. ,d

.Students 'mastered an average of 3.4 objectives during the spring. oi

Mastery rates ranged from..59 objectives per month in the twelfth
grade to 1.3171n the ninth grade for an overall-average of 1.21
objectives per month of spring instruction.

___, -
,There was a tendency for the overall -achievement of Spanish-speaking j

students to be lower in spring than in the fall (see Table 21 for d

the effects of test level).
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Table 21;Wiliirmance of studenti tested on the Criterion Referenced English Syntax Test
----.'

., .

_ . (CREST): average number of objectives mastered by grade and test level.

-
(E.S.L. Title I Spanish-speaking students, spring)

LEVEL I

rade N

Average Number of
Objectives Mastered

Pre Post' Gain*

9'

10

11

121

15

2

1

11.3

5.0

17.0

15.9

8.5

23.0

4.6

3.5

6.0

TOTAL 18 10.9 15.4 4.5

N

12

10

4

1

27

LEVEL II LEVEL III

Average Number of
Objectives Mastered

Pre Post Gain* N

Average Number of
Objectives--Mastered

Pre Post Gain*

14.0 17.3 3.3 3 9.3 11.3 2.0

11.8 15.4 3.6 1 10.0 13.0 3.0

10.0 14.0 4.0 8 9.5 11.9 2.4

1§.0 19.0 0 2 10.0 12.5 2.5

12.8 16.1 3.3 14 9.6 11.9 .3

OTE: number of objectives for each level: Level I (25), Level II (25j, Level III (i5).

Post-test minus pre-test.

.Forty-seven percent of the students reported were pre- and post-tested wit... the CREST in the
spring term.

.More students were tested on the higher levels of the CREST in spring than in the fall.

.Spanish - speaking students mastered an average of 4.5 instructional objectives on Level 1,
3.3 on Level II, and 2.3 on Leyel III from pre- to poSt-test in the spring term.

70



Table 21
(continued)

t.

.There was a tendency for the number of objectives mastered to decline as the test
level increased.

.

.Restriction of gains may as noted at Level III (see above). Because of lower pre-
test scores, however, larger gains were made in the spring than in the fall.



Table 22. Results of the Criterion Referenced English Syntax Test

(CREST): number of.objectives mastered, and objectives mastered

per month.
0'

(E.S.L. Title I French/Creole-speaking students, fall)

.

Grade Students

9 4

0 10 -12

11 6 .

12 7

TOTAL 29

Average Number of
Objectives Mastered

Pre .Post
Objectives
Mastered*

Average
Months of
Treatment

Objectives
Mastered
Per Month

11.7 19.0 . 7.3 2.9 2.52

11.2 18.4 . 7.2 2.9 ' 2.48.

12.7 19.7 7.0 2.9 2.41

12.7 16.0 3.3 2.8 1.18

12:0' 18.2., 6:2 2.9 2.14

Post-test minus pre-test.

.Almost 60 percent of the Haitian students reported were pre- and
post - tested in the fall.

.French/Creole students in the ninth grade through eleventh grade
mastered at least 7.0 objectives during the fall instructional
months. Grade'twelve students mastered 3.3 objectives during
this period.

.Mastery rates among students in the lower grades were eqqivalent
and approached a substantial 2.5 objectives per month of instruction.
Grade twelve students' performance increased at a slower pace,
about 1.2 objectives per month of instruction.
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Table 23, Performance-of students tested on the Criterion Referenced English Syntax Test

(CREST): average number.--0 objectives mastered by-grade and test level.
, --=

(E.S.L.-Title-I Fren,ch/Haitian Creole,speaking students, fall)

-LEVEL I LEVEL II' LEVEL III

Grade-

-.

N

Average-Number
Objecticce-Mastered

Pre 'Post

of

. Gain* N

Average NuMber of
Objectives Mastered

Pre Pint Gain* N

Average Number of
Objectives Mastered
Pre Post Gain*.

9

10

-11

12

3

5

2

2

10.0

7.8

11.0

15.5'

19.7

16.8

'19.5

19.5

9.7

9.0

8.5

4.0

1

7

4

2

17.0

13.7

13.5

14.5

(-

--1-7:0--1

19.6

19.7

20.0

0

5.9

6.2

5.5 3 9.7 110 1,3

TOTAL 12 1012,, 18:4 8:2' .14 14.0 19.5 5.5 3 9.7 11.0 1.3

NOTE: -number of objectives for each'Ieve): Cevel I (5), Level II (25), Level II

Post-test minus pre-test;

15).

.Twenty -six out of 29 students reported mere farictioning on Levert-..--T-anstp of the CREST
the fall.;

'.Students on Level I gained an average of 8.2 instructional objectives, while Level II students
mastered 5.5, and the, three students on Level 11 gained an average of 1o3.

.The limited growth of students on Level III is in part due to the restricted number of
objectives on the test-at tha,t,Jevel (15). This performance negatively affected the
average gains for twelfth ,graders as reported on the preceding table.

t,
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Table 24. Results of the Criterion Referenced English S ntax Test

L..__ItCREST:rmberofob_ledtives mastered and objectives mastered

4

r 1124.....math

,!*

French/Creole-speaking students, spring)

Average Humber of
.

Average Objectives

. # of Objectives Mastered Objectives Months of Mastered
Grade ,Students 'Pre Post Mastered* Treatment Per Month

, .

--9 '7 10.1 .20..7 ,. _19.6
,

3.0 '3.53

10 46 14.6 20.0 5.4 3.0 1.80

....

12 7 11.4' 18.3 6.9

8 16.6 21.9 . .5.3 .3.0 1.7,7

2.4 438,

.1.11.4.11108.1111.

-TOTAL 38 f' 13.6 20.2 6,6 3.0 2.20-

*
Post-test minus prertftt.

,.leventyleright percent,of'thernaitian students reported were pre-
'catd piAt4ested.wi0 the CREST in the spring.

. .The total number of objectives mastered ranged from 5.3 in grade

eleven to a stittstantAel--10.6 tn.grAge nine..
..-, - . ...

.Objectives mastered per malth ranged from 1.77 to 3.53, for an .

overall average of 2.2 objecti4es mastered for each month of
instruction in the spring.
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Table 25. Performance of students tested- on the Criterion Referenced En Usti S ntax Test

(CREST); avesmrs/.1ves' mattered b and test letfel

1..

(E.S.L. Title I french/Haitian Creole-speaking itudents spring)

rade

LEVEL I .

Averafge Number of
Objectives Mastered

N Pre Post GAM*

LEVEL

'

LEIVEL

Average' Number of Average Number of
0bje4Tves Mastered Objectives Mastered

N Pre Post Gait-Pr- N. Pre Post Gain*

6.7 21.7 15.0 3 14.7 113 4.6

10 5 14.6. 23.8 9.2 8 16.1 20.2 4.1 3 10.7 13.0 2.3

11 4 15.2.-24,2-- '8,5 3 ,18.7 2.3 1 14.0 15.0 1.0

.12 4 12.2 22.7 10.5 3 10.3 12.3 2.0

4

OTE: number of objectives for each level: Level I (25), Level 11 (25), Level III (15).

Post-test minus pre-test.

..Hattian.stddents demonstrated strong patterns of growth at all three test levels.

.0n Level. 1, gaint from.pre-Tijóit-test rancied from 8.5 at grade eleven to 15 objectives at

grade'nine, or an impressive 10.8tove'rall. By post-test, Level I students had mastered most

Level I objectives. .

.Students tested on Level II made gains which ranged from 2.3 at grade ten to 10.5 at grade
twelves for an average of 5.4 overall..,

4
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Table 25
(continued)

*Gains on Level II were, restricted, however, by high pre -test scores. Most students were
,functioning near the ceiling of the test by post-test. This is especially true_for the
eleventh graders, with an average pre-test score of 18.7 objectives mastered out
of a'possible 25. r

."Ceiling effects are alsp visible in the performance of students on Level llt. The average
number of Ojectives mastered at pre-test was 11 out of a possible 15, clearly restricting
growth. PosC-test scores were predictably at the ceiling of the test.
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T tgA. -a......_LievErEnisil'iactnentfor:Spiniststudents.

.! t_ Tv,* 4 ,,.

_agpfligatice of mean total raw.scOre differences between initial \

-and final:iteStlsores,in EngliWlanguage reading achievement of
,Studentt on the-New York City. Test of Proficiency

110.15111111b.921.2.1111.-

Grade N

6
Pre4test

Standard
Mean Deviation

9 5 104.2 32.9 .

10 11 135.3 41.6

11 13 106.0==.-129.4

12 6 10.0 39.8

TQTAL 36 113.4 37.4

. Post-test
2' Standard .Mean

keen Deviation Difference

01.6" 32.7 27.4

150.3- 39.0

144.5 32.9

128.2 34.18 .

139.4 36.8

Corr.

Pre/post t-

.622 2.15 .01

15.0 ., .945 4.66 .004 1.10-,;

38,5 .366-'3.94 .002 1.09

23.2 .798 2.35 .07 .96-

26.0 .718 5.60 '.001 .93

.Thirty-five Spanish-speaking students from all four grades were pre-
and post-tested,withthis test and all groups had large positive gains.

Aargely due to the small number of students_reported to have been,
pre- and post-tested, ninth and twelfth graders increases approOled
but did not reach statistical significance. Gains' by-tenth and

eleventh graders, however, were highly significant.

.Gains-by students in all grades were considered to be of high
educational significance.
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Table 27.* En lish achievement for FrenchiCreole-seaieal students.-
Significance of mean total raw score.differences-between initial
and final testrscores in English 'language reading achievement of
students with full '1nstrüctionaltriiént on the Hew York. Cit1

.Test of Proficient

Pre-test
Standard . Standard Mean Corr.

-..i

------!-
Grade it- 'Mean Deviation Mean Deviation Differ

4411.11.2a t il ES "'A-.

Post-test*

9 5

0 ;16

11 7

12 6 .

:-*' 4,...:,

TOTAL 34

61.2 12.7 61.0

60.0 11.1 69.5

65.6 21.5 72.0

60.3 14.1
.-

64.8

61,4' 13.9 67.9

,

8.1 -0,2 .156 -.03 14-- 7-

9.8 9.5 .7,31. 4.92 .001 1.23

17.4 6.4 . .979 2.96 .025102
..''

133 4.5 .959 2.42 .06 .99

. -.:

11.8 '6.6 .796 4.52. .001 .78..

.Most Haitian students (69 percent) for whom data were reported 'were
pre- and post-tested on this test...

..Average scores and score ranges for these students are far different
from those of ,he Spanish-speaking students taking the same test
and may be due to different testing or scoring procedures being-
applied to the two groups.

.While ninth graders showed, on average, virtually no change, students
in other grades all made substantial pre/post increases with tenth
and eleveath graders having statistically significant changes and
twelfth gradersnearihg.statistical significance.

enth through twelfth graders all made gains of substantial
educational significance.

.Gains made by Spanish-speaking and Haitian students on this test
were generally' quite similar.
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Table 28. Nativt language reading achievement for

French /Haitian Creat&g_._dnmidents.

Significance of mean totalraw score differences between initial
and final test scores in french language reading achievement of
students with full instructional treatment on the Test de Lectured

Level 3, by grade.

Pre-test Post -test
Standard Standard Mean

Grade 1! Mean 0e4lation Mean Deviation 'Difference

9

10

11'

12

:3

16

7

9

__...

31.0

56.4

54.6

46.2

25.7 .

7.8

18.0

21.0 __,

68.,7

70.8

74.6

68.6

- 1l.1

16.6

19.7

16.1

. 37.7

14.4

20.0

22.3

Corr.

Pre /post, I 2- a
to

.111 2.43 NS 1:40

N
.708 4.36 .001 1.09

.64 3.18 .02 1.20

.896 6.99 .001 2.33

.Seventy-one percent of the students for whom data were reported were
pre- and post-tested on this test.

.Average pre- to pbst-test gains ranged from 14.4 raw score points
in grade ten to 37.7 in grade nine. In grades nine, eleven, and
twelve, average gains were of 20 points and over.

.The gains made by students in grades ten, eleven, and twelve were
statistically significant at or below the .02 level. Because of the
small number of ninth graders reported, their gains did not reach
statistical significance.

.Students in all grades demonstrated growth in their knowledge of .

French reading which was highly educationally significant.
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Table 29. Achievement on City-wide or Regents tests
%

of reading-in the native language.

(Number of program students taking City-wide or Regents .

, examinations in spring, 1981, and percent passing)

Spanish - Speaking Students

.

t, Number Number' Percent

Test Taken EligibIe Taking Test Passing

-...._

Spanish Regents 37 32 81
,..,.,

'Spanish City-wide;"---. 45 32 78

Level 'II'

Haitian Students

French Regents 1g, 19 100

French City-wide 25 12 ioo

Level.II

TOTAL 125 95 38

.Seventy-eight percent of the Spanish- and 7O percent of the French-

speaking students who were eligible for theie citywide and regents

tests,lid take one.

.One hundred peecent of the French-speaking students who took these

testspassed them. However, since only half of those eligible for

. the Level II French exam took it this passing rate may have been

inflated by self-selection.
- '

An average o1' 83 percent of the Spanish-speaking Students who took
these regents and city-wide-examinations passed them.

0
,Overall, the passing rate of the enttre group was 88 percent.

Si 4
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Table 30. Achievement on cit -wide examinations in social studies.

(umber of program students taking City-wide or Regents
examinations in spring, 1981, and percent passing)*

Number Number Percent
Test Taken Eltgible. Taking Test Passing

City -wide Examination
in Social Studies ,..0

32 27 85,

'(Spanish language)
r--

City-wide Examination 10 10 90

in Social Studies ,

(French language)

I

.Eighty-four percent pf the Spanish- and 100 percent of the French-,
speaking students who were eligible for these city-wide examinations
took one.

.Ninety percent of the French- and 85 percent of the Spanish-speaking
students passed their eita5n;Itions.

a .The overall passing rate-for the combi'ed group was 86 percent.

7 -72-



"fable, 31. Mathematics

Creole

achievement ibr Frinch/Haitian

eakinq students.

Significance of mean total raw score differencOetween
and final test scores in mathematics achieVemot of students

with full instructional treatment fw
-Arithmetic Computation Test.'

Preztest
Standard

Mean Deviation

8.52 46.0

14 57:0

8 54.5

9 61.7

13.6

24.0

16.9

Post-test
Standard Mean Corr.

Mean Deviation Difference Pre post t 11 ES

18.5

_ v-

.1.000 1.95 NS 1:38\4'64.5

65.8

60.3

68.6

21.9

14.4

26.2

17.6

8.8 .878 .26

5.8 .871 1.25 NS ;45-

6.9 .898 2.664 .-03 i80

`TOTAL 33 57.0 17,0 65.1j 18.4 8.1 .865 5.03, .001 .88

.Sixty-seven percent of the Haitian students for whom data were
reported werespre- and post-tested with the Astiviiatt
Aritimettc.Ccputatione.

.Mrean score gains ranged from 5.8 raw score points at-the el enth
grade to 18.5 pointl for the two ninth graders,

.The gains were statistically significant for the ten
graders.

.P11 the reported gains were judged to he of moderate
educational significance.

.The average gain oter all grades was
statistically and educationally.

*

h end twe

to high

A

ly significant both
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Table 32. Nt.lbet.arol percentage of fillinqual program and mainstream students

pisslnq spring 1981.

BILINGUAL ROOM STUDENTS 14AIRSTREA4 CLASSES

SUBJECT

NUMBER
OF

STUDENTS

NUMEN
OF

CUSSES
RIMER
PASSED

I
PASSED

I NUMBER
OF.

ST1I)E1ITS

WISNER
- OF ,,- MASER-
CLASSES cPASSED

% -

PASSED
; PERCENTAGE
DIFFERENCES

1
X"

(Idij
P

Restet1141-IttEh- 24 I 14 S 297 9 76 ° 25 33 11.85 . 1,-,

,

Modes 25 1 17 68 144 i 58 _ 40 28 6.88

_....

.

;01-

Pre Algebra 20 1^ 17 85 SR 2 28 48 37 8-41 .OGY-i

Geometry 24 1 13 54 29, 1 26 89 35 28.88 .0001=Z
TOOL
Nathematlis 93 4 611 66 528 .16 188 - 36 30 23.72 .0001:

.

General 'Science

.

4/ 2 34 72 541 16 187 35 37 28.01

-1.

.0001

Blology 22 1 17 77 581 18. 332 57 20 2.86 .10 .-

CheniStrY 36 1 34 94 kt redlable
INV--
Science 105 4

.

85 81 1 238 19 590 48 33 MN
0.43

4, .

Aitec3t40 Studies' 29 1 24 90 231 -6 160 76 14 1

hicrld History 23 1 17 14 Hot Available --
Tiff At

Sot 141 Studies 57 2

.

. 41

--t

79 1 115 57 1 131 64 IS 4.51 .

Estimatod at 35 students aer class.



Table 32
(continued)

. .Overall, program students met the criterion for success in the content areas (that their rates
of passing would be significantly greater than students in comparable mainstream classes) 1.

.111 four of the seven courses for which comparable data were available, bilingual program students
achieved passing rates which were significantly greater (p<.01) than students in mainstream classes.

.The differenceskin passing rates in a fifth course (biology) was-marginally significant (p.10). The
program passing rate in American studies was, also higher than that of mainstream students but, because
0f-the disparity in the sizes of the two grodO, the difference was not statistically-tignificant.

. k

.Oply in geometry was the performance of bilingual students significantly lower than that of mainstream
students.



Table 33 Nuaiberof S anish ieakinq students Ate-Minn

cou ses nd
ii

. eice assin. teiciter,made-examinations
,.

FALL .

COURSE

_Vocation: educ

cation.

-GRADE 12' 'TOTAL
S

N PASS N PASS''`,

SPRING
COURSES\

4.

Vocatio$, ,education 100. 12 100 ---11--- 100 27 100

ucation: 11 100 9 .

...------_

78 ':.--: 20
.us /I LIM ,P11:
Steftnrabh _ 100 10 70 2 100 14 79.

Ever *Spa
educe

.Every one
attend
tour

eaing student who. attended a vocational
e pass e4 the course:

tite 11S ninth- andtwelfth-grade-student1 who
ne-of the two business education course passed the

t least 70 percent 0-the tentb-grade students who attended a
business education course passed that course.

.No results were reported for eleventh graders.

-76-
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Table 34. Number-of French/Haitian Creole-speaking stucients

atttnn courses at ercent examinations

vocational and busi 4SsleauCa4on;,_

SPRING ,---1--

COURSES

'GRADE 9
S

N PASS

/GRADE 10
S

N PASS,

GRADE 11
S -,_

N -PASS

GRADE 12

%

N PASS

TOTAL

N PASS

la:22_______:___L
.Stem222`pt2yLILqsLLL2a-ij22z;Act

100 100 0. -A o -- 11 100
. ,

Every_ one of the 18 French-sprkktn-g- students mho. attended a busing. . educatioq course passed the courft. If,, .
, -..

.01
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Table 35. Number of Spanish - speaking students attending courses
e

and 'erceat 'assing t acher-made examinatIons in native language classes.

GRADE 9 GRADE 16 GRADE 11 GRADE 12 'TOTAL

FALL .

COURSES N

S
PASSING

\ S
_N 'PASSING' N

'' S
PASSING N

%
PASSING . N

% .

PASSING

Native Language, Level V (general) 1 100 1 100 23 83 25 84

tAilet,.anque,1 (acgdemic) 35 83 2 50 24 71 .61 77

Native Languaie, Level III general' .28

i

71 28 -71

TOTAL 36 86 31 71 23 83 24 71 114 78

GRADE 9 GRADE 10 GRADE 11 GRADE 12 OTAL

SPRING
COURSES N

S
PASSING N

%

PASSING N
S

PASSING N PASSING N'

%
PASSING

Native Language, Level II (academic) 27 63 27 : 63

Native Language:
titerature and Culture 1 100 11. 100 22 91 35 91

Native Language, Level IV general
.

15 60 1 100 16 62

TOTAL
_

28 64 26 77 1 100 22 91 _ 73 76

.Spanish-speaking students' success in native language classes increased from the fall
to spring semester in_ 'every grade but the ninth.

.Overall success' in -a-I course ranged from 52 percent (in.,N.L. Level IV) to '91
percent (in N.L. Literature and Culture).

89



Table 36. Number of French/Haitian Creole- speaking students attending courses

and percent teacher-made examinations imfrench language classes.

GRADE 9 GRADE 10 ,GRADE 11 GRADE 12 TOTAL -

FALL
COURSES '

---%,

PASSING N
S

PASSING
' S

N PASSING
S

N PASSING N
S

PASSING

,

French Level I (academic) 1 100 1 100 100

French Level ir (academic). "100-- --2.--,___100,__ 1 100 _A-- 100

filtstilleinii------

french Ler.VV/(academic)

-- 5 100 2 100 i 1 100, 8 100

1 100

--7--

--.2,----100 2 00:_--;

..,....._

100

;-------_-.

---7---------7-----.1 106 ,/, 1 100?i:inch Advanced Placement

TOTAL .

......_

100

......_

100
.

'-- ifff- 5 lir- 20 10-----

GRADE 12 TOTAL

OURgESCO ' ll, PASSING. -- PASSING
--,;_,

N PAZING Id PASSING I# PASSING

--,

French Level II (academic 4 100 1 100 5. 100

French advanced lacemen 100 2 100 6 100 9 100

. ,

Fraiidirlier-i-zcadekic-
.

89 4 100 I 0 - 14 86

French Level V academic 1 100 1 100

TOTAL A 100 10 90 oi 7 85 29 93

1

,Every Haftiamyludent who attended a French language course during the fel passed the course.

jif-iiii:6447-perceet),,o!the 29 students who attended a French course during the spring passed
the course. 4-4$1-



t4.

'table -37. Significance of the difference between ttendance percentages
.

of bilin u 1 students and the attendance percen age of the school.

Grade

Average

N

School-Wide Attendance Percentage:

Haitian/Creole Students

Mean Standard -Percentage
Percentage Deviation Difference

74.3

t

9
8

94.6
, -

10.0
t

20.3
,

5.75

10 20' 97.1 2.7 22'.8 37.83

11 11 97.8 2.3 . 23.5 .......7

-12- 10 97.0 3.5 , 0.7 20.30

TOTAL 49 96.8 4.7 22.5 33.71

Spanish-tpeaking Students

L.-

Mean Standard Percentage

Oracle N Percentage Deviation Difference t

91.29 40

10 37 85.8

11 24 89e1

12 23

TOTA 124 '84.4

I

'2.

.0001

.0001

.0001

.0001

.0001

13.0 1' 16.9 8.21

10.8 11.6 6.49'

11.7 8 (6.23

17.7 18.72
1

11.1 15.1 15.08

.0001

.0001

.0001

.0001

.0001

'Haitian and Hispanic program students had attendance rates which
were significantly higher than the school-wide rate at every grade.

level'

.The overall average attendance rate of'Hiitian students was 96.8
percent, while that of Hispanic: students was 89.4.percent..

-80- .
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SUMMARY OF FINDINGS

Student achievement in the various curricular areas is summarized

below.

Knowledge of English" Syntax

Both Hispanic and Haitian students achieved good rates of mastery

of the instructional Objectives in the CREST. All the groups which were

reported exceeded one objective per month of instruction, ranging from

1.21 objectives per month (Hispanic students in the spring term) to 2,2

,objectives per month (Haiti-an students, spring term). Generally, more

students were reported in the spring than in the fall. Of the Hispanics,

less than half of the students were pre- and post-tested with the CREST

in either tem. Somewhat more of the Halt.Ons were fully tested -- 60

percent in fall and 78 percent in the spring term.' Because of the limited

number Of objeCtives on Level III of the CREST, and the tendency for

students to master objectives at different levels concurrently, ceiling

effects were notedrespecially at Level III of the test. This necessarily

depressed gains at this level.

Reading in English

Onthe NeviyprzafieLy2_,..kCitTestofPricinEnqlishLanuage

Skills, Hispanic students made gains which were statistically significant

.in grades 10 and 11. The achievement of the other grades did not reach

statistical significance because of the small numbers of students reported.

All gains, however, were judged to be of great educational significance.

Reported scores ranged as high as 150 points (ceiling of the test was

reported to be 200).

9 1
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,Haitians tested with the same instrument achieved a different

range of scores, suggesting a testing or reporting problem especially in

grade 9, where no -gainnda negativ e pre-post coorelation were reported.

The gains 'reported were of statistical significance in grades 10 and 11,

and at p.= < .06 in grade 12. The pains were_judged to-be of large

educational significance in 'grades 10, 11, and 12. The question of scoring

and test administration for the two groups should, in conclusion, be

-examined for this test. .

leadinginthe Native Langliast

On the Test de Lecture, a test of reading in French, Haitian

students achieved generally large gains which were statistically significant

in_grades 10, 11, and 12 (grade 9 had only 3 students reported). All

gains were judged to be of great educational significance.

Gain scores for achievement in reading in Spanish (the Inter-

-

american series Prueba de Lecture) were not reported as they were generally

out of range, making interpretation difficult.

Achievement in Mathematics

Relatively few students were pre- and post-tested with the

LSityCcLp..tNewY-T1riutationTest. Because of the small numbers reported,
/

only limited conclusions can be offered. The few Haitians with matched
_ -

pre/post scores achieved gains which were, statistically -significant in

two'grades, and educationally significant in all.

,

Achievement in the Content Areas

In the content areas,.bilinguar program students achieved

paIlOng rates which exceeded the passing rates of mainstream students in

-82-
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comparable classes in every case but one (geometry). In almost all cases,
°of

,the'differences in favor of program students were statistically significant

. (that is, greater than was likely to have occurred by chance). .On the whole,

program students met the criterion for achievement.iiihe content areas.

AELieveLnents.Cititsls
Students who took city-wide social studies tests in Spanish or

:French achieved art overall passipg rate bf 86 ptrcent.' Most of the

students who were eligible took the test.

Students who took city-wide or regents tests in 6ench or Span,1

reading achieved hignsrates of success on'them, although, some students

C

who were eligible to takethe examinations did not actselly take them.

Rates of1 'passing ranged from 78 percent on the Spanish city-wide exam,'.

Level II to 100 percent on the French regents examination and the French
-

.

city-wide I ',am, level II. The-overall passing rate was 88 percent.

AqIeriievertintiatiya.antsses

la courses in their native language, Hispanic students generally

achieved high bassfng rates, ranging from &3 percent (Spanish, Level II, /.
9

spring, 1981) to 84 percent (Level v, fall 1989T; Overall passing rates

were 78 percent in the fa'' and 6 percent in the spring; -

Haitian students achieved very high .r.ates of passing in their

French cl-asses. In all classes but one,!eassing rates were 100 percent.

The ovlrall passing rate was lao percentin the fall and 93 percent in

the spring.



AchieVement:in'Business Classes

In business and vocational coUrses,'Heitien andliispanic°ttudents
,.

, achieved high rates of success (generally achie4ing nac.sing rates of 90

percelt or over).

Attendance

Ike atiendande rates for bilingual students of all grade levils

(

and language groups were significantly higher than the overall rate fo!

. mainstream students.

F.

-84-

I

(I '74
ig

/

NN

",



N,

to students.
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VII.- CONCLUSIONS AND, RECOMMENDATIONS

The followint sections represent a. summation

gathered by the evaluation team by means of interviews

students,.clgsrabm'6servations, reviews of curricula

of infertatlop_

with staff and

and materials,

and analysis of itudeot achievement and attendance data (these were

supplied by the progran and analyzed by the Office of 5tiocational Evalua=

tor

Nr4RiCLUSIONS

At the end of its first year of funding, the Project Become

staff has institutionalize trdng program of instructional ana support-
ri

e

--
, .

==-
Staffin9. The'ttaff members'are on the whole highly experienced;

,._

--,-.---,....,.. .

.
. - '

al aaft-fttted_to the program and the students. All staff members,
-....

. including th, project direCtoriteach6g andO6w-teaching staff, are

available to_ students on a daily basis, and create an atmosphere .of active

4

corm Their involvement with, students in and outside of class is

indicative of the lvement with the program. / .

---, /

Support sec4ices-are,,Varied, and students
4----- /,

-_. --respond to them. Paticularly effect e is the,eekly reporting system
/

c

. (wi -kg!!! follow-up) for nionitorin student progress andsheading off

develop. Counse ing and *wising are important activities,
1

problems ,as t

but in kddition to formal acade ic Adirisinf, students seek out staff

members as friends-and person -1 advisors.

4



Instruction. InstNctional services are well - developed,

particularly for the Hilpanic students in the subject areas and in Spanish.

Curricula generally follow the mainstream classes, and materials are .

well-developed. The staff of the Haitian component, as a new staff

serving a prevfously under-seried population, has made great efforts to

,

addreis the complex needs of the-target students with curricula and
ro*".*

materlals. The need however, remains great for linguistically appropriate

materials.

The newly jpstftuted program a' career classes and:experiences

has been considered a success by all the participants intervivwed the

grind al, the project director, grade advisors, participating teachers;

A_
and students. Given that many, students will choose employment rather than

college"after leaving school, the need for job-oriented skills and ex-

periincesis clear. Given the visible interest shown by students in

choosing career options, this component appears fohave-addrested a

felt need.

__Student achievement. .Th-e stength of the program is reflected

. as well in the student achievOent outcomes, which are generally very

positive. Students scored good gaini in.English reading and them knowf7

edge of English syntax. They achieved ratesof passing in content-area

classes which Surpassed the passing rates in parallel mainstream classqs,

and deionstrated attendance rates which were significantly grpter than'

that of ,the total school population.

A- .
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Data re ortin,. the data reported were incomplete for many
...i. .,

. ,

students. Data_sheets1.;ere Submittid,for 181 students; and many-of those
. _ :-

. . .

were not fully. teited.,. Problems of data entry or scoring inconsistencies

_ made interpretation of some outcomes Offleujt. Asa result,,conclultans

about 'ttudent 'growth coula not be made in some areas.,

Pro students E.S.L. clasierwereobservea to func-
1.^.-

tiorLa a range ()If levels withicf one class; "'The teachers reported
,

_s_chedul ng con Fiefs -as sometimes interfering -w4th pl acemento
,

Mainstreaming,. 811 i no-alstudents , especially in. the acadevnic

.

track 'appear to haie 'little flexibilfty in thee.' programs. Few 'students
,

,
reported as participating in higher jevel mainstream content-area

classes -a,o tive basis. While students do take tWoing and cosmetology

classes taught in Englis ese classes were composed of bilingual

students in order to maximize the effectiveness of the paraprofessionals.*

.As a 'result, however,' t14 range of courses in which bilingual students

?articipate was restricted to those offered by the program itself. The

second, third, and fourth -year schedules prOposed for career students
. ,7 a' A - e r-

1 .-- include a steadily inreasing.exposure to the "mainstream," while that
i .- ,

does not appear to be the case.for)cademic track students. For academic
,

{..-
.

Students, the instetictiOal options appear to be fewer. Z___....

Thus,,Haitiahs might clusterin one English reading class, and Hispanics.
t

in another.

G
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Students' participationrin mainstream classes (deperiding,..of

.,aurse,..on their linguistic ability,-and the recommendations of ordgram

staff) would appear at least in part to be one of scheduling, and thus

alliOto the question raised in the previous paragraph.

.11211L4n12222.2I: Project Become staff members have made

substantial contributions to the program's success. Om the whole, -staff

-members hive appropriate credentials and much experience in bilingual ,

4 0

education. ,Thee have, through participating in-ongoing course work,

. shown their commitment to their continued professional developments , The

Haitian gradi advisor, however,Was new to bilinguUeducation ana was

',not enrolled in classes which might have'helped Kith fulfill the many

responsibilities which were assigned 'him. lip had, it,appeired, too man.

,19

areas of responsibility towork effeCtively at all of them.

t , ..
,

Parental involvement. The valuator found it difficult to
c

describe or assess the activities f the parent advisory committee, as
P

gocumentatfon of its work was nut readily Svailible.

Articulation with other departments; Both Engl5sh reading and

E.S.L. teachers noted that there was no formal planning or coordination

between staff members in the two areas. Both expressed the desirability

of such collaboration to reinforce the acquisition of English skills by

bilingual students. Equally, the Haitian grade advisor expressed a Peed

--io involve the teachers of French in addressing the needs of basic level

ritudents for,French instruction and in reinforcing content-area concepts,

where possible. Both seem reasonable areas for coordination.

4
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4

Instructional 'services to students in need of basic skills

development. Teachers in both Hispanic and Haitian components noted the

presence of small_numbexs_Of $tusientswhe.se literacy skills and cognitive

development were weak in their first language, for whom the regular

,

,bilingual classes were too difficult. These students maybe at risk of

"falling between the cracks" of regular student programs, which are not

very
.
appropriatil'for them.

RECOMMENDATIONS

With recognition, for the 4chievements of the program in its

first year, the following recommendations are offered to build on the

efforts already made.

Data Reporting.

In order to,fully document student achievement, it is_ recommended

that the program make efforts to fully test and report outcomes for all

stucents served; It is also recommended. that the grogram review tts
5.

evaluation design with the Office of Educational Evaluation.to minimize

testing of students and possibly eliminate instruments which do not

.f contribu te significantly to knoWledge of the program.

.MainstreamingProgrammin and

,W'h'ile recognizing that schdduling difficulties may exist in

trying to program strignts for, both:bilingual.and non-bilingual classes,

the program is encouraged to try to place students in appropriate E.S.L.

and mainstream classes. This may require further'oordination with other

departments,, but would enhance the bilingual students' linguistic and

social development, as well as expand-their range of educational experi-

-89- 102 I
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ences. Towards this end it is recommended that the program-develop

partially-minstreamed schedules for academic students, as they have for

students in' the career tracks.4 tn this way, students with sufficiently

well-developed English skills would both stengthen those skills and be

expbsed to a wider range.df instructional offerings, while'not being

deprived of the many services offered by the pr'dgram.

Staff Development

It is recommendedthat staff development activities be locussed
. .

On the outcomes of the asOsied needs, particuTaiof the newest staff

. members who may require additional support to function effectively in

bilingual classrooms.

Parental Involvement

It is recommended °that better documentation of parental in-

volvement activities be maintained as part of the program's record' keeping.

suggested data include agendas of meetings, lists of participants; and

copies of minutes.

'Articulation with Other Departments

It is recommended that the program staff meet with representitives
.

from the other departments serving bilingual students to facilitate the

. .

coordination of instruction in E.S.L. and English reading classes. Such
j , ,h ;

I

coordination may also aid in the appropriate ,placement of students in

E.S.L. classes. It is recommended that discussions be held with the French

teachers to explore ways in which instruction in each departmerit can ,

strengthen concepts taught in.the other.

-90-
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Instructional Services to Students in Need of Basic Skills Development

While recognizing that their limited numbers may preclude the

assignment of a full time staff members to theM, it is recommended thkt

the program consider a flexible use of the educational' assistants, to

work on an intensive, small-group basis with these st nts. A bgqic

skills. laboratory approach might be considered.

Services to Haitiaps

. As has been indicated above, this ls a new component in need Of

development. In aaltion to staff development and coordination activities

discussed in iweifous recommendations, the program is encouraged to contact

other programs serving Haitian tOents in its search for materials. In

addition, the program is urged to continue to develop individualized

materials to deal with th'? diversity of student .needs.

If the number of Haitian ttudents increases, itlis.recommended

that the program divide teaching and curriculum development/counseling

attivities. between. separate individuals, as the existing staff is over-'

kurdened.

1 In tonclusion, it is recommended -that staff and curriculum

development efforts take the Haitian component as a particular focus ,

An 1981-82:
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_ AMOUNCIPG

FIRST OF A SERIES OF DISCUSSIONS ON:

FUTUPE OF-BILIMAL FIUGATIfli

Saturday February 7, 1981 -.:-. 10 :3.0 A. M.

.Rbom 816 FORDHAM UNIVERSITY AT LIACOLNCENTE!).--- West 60th' Street and Co7lumbus Avenue, NYC 10023

PRESENTED BY

The Association of Dominican Educators, Fordham University; Bilingual Education

Program, and The 0ff ice of Bilingual ,Education - -NYC Board pf nucation

PROGRAM

I. Registration 10:30 -- 11:00 A. M. \.

Cultural Presentation -- 11:00 A. M. - 12:00 NOON

1. Juan River° - Poet

2. Daniel Abreu - Guitarist

3. Ballet Folklorico Juvenil de Nueva York

4. trupo Musical de JHS 54

ill. Opening Remarks -- 12:06 NOON - 12:30 P.-M.

1. Dr. Richard E. Baecher, Director, Bilingual Education---Fordham University

2. Mavila Rodas -- Student, Sarah J. Hale High School

IV, Panelists - r

1. De. Ricardo Otheguy - Director, City College Bilingual Education Program-

2. Carmen Perez - Chief, BureaU-of Bilinvubl Education, NYS Education-Department

3. Hon, Herman Badillc - Ex-Congressman and Notable.Lawyer and Politician

4. Awilda Orta - Director, Office of Bilingual Education, NYC Board of Education

. Questions and Discussion Session - 1:30 P. M. -- 2:30P. M.

Vi. CLOSIk REMARKS - Or. Angela L. Carrasquillo, Assistant Professor, Fordham University

Xi,. Coffee and Danish - 2:30 EA. M. to 3:00 P. M.

FOR FURTHER INFORMATION PLEASE CALL: Dr. Angela L. Carrasquillo at 841-5515
or Juan Trinidad at 855-2412 -- Ext. #9 (Day) or 877-5197 (Night)
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1 ACADT.,.... tiJECTI7ES

1. Participants who wish ti, will be given an opportunity to participate in

a bilingaal-bicultural program in either the academic or career track.

2. All participants will, be given an opportunity todevelop fanction:p1 bilingual-

id:, including Eloglish dominant shdente should they wish tq participate.

t 3. All students in tae program will be given an opportunity to achieve grade

level performance in the curriculum areas in the language of their choice.

4. P4ch student participating in the bilingual program will be grouped in

each subject area olass according to his 'ability in that area, and will be changed

st such tine as he. demonstrates mastery or need for chsAge at that level.

5. Participants for wham English is a second language will be taught in their

native lduguage, while they are simultaneously developing communication dkUls

in 'ingl3sh.

6. Participants for whom Engliah is a second language will be ablJ to maintain

and improve their ability in their native language and culture while acquiring

sensitivity for the new culture.

7. The positive self-image and pride,in his heritage will be reinforced by

usitcgthd stu4entrs native languae as_ the language of instruction.

8. All the students in the program will deielop a richer.understaading of

the variety of cultures sarramading them.
.

9. All students will demonstrate their understanding and appreciation of

cultural heritage by_44articipating jointly in classroolli activities, school

observed hoadays and festivities of cultural significance as well as .national

events.
7

10. The school will improve the quality oftducatiqn :7cr all children by

incorporating and expanding the range of choices for all students.
.1-

11. The school will provide students with direct, active participation in

real life settings as.a preying= for careers and life in the broadest sense.

12. Participants will be able to increase their academic achievement, attendance,

work habits and self-esteem, marketable skills, and motivation to continue

stadying..



a

13, A Significantly higter ntmbor efparticipantxwill meet terminal objectives

for the'highschool diplomArand/or licensing thereby attaimtag hiat_acbool

diploma.

114. Participants vill develop the Skills and attitudes necossary rcr tdmission

to collage and/or employment
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tith CAPTThiR 'OBJECTIVES
.1

1. 'Bilingual students will be offered the opportunity to develop sk41,s, not

accessible to them in pater dhcools or programs, which will. 'facilitate employment

and advancement into be world of car'eors.

2. Partl6ipants 4 be able, upon consultation with counselor -and parents, to

choose a career as early as in grades tenth, eleventh and twelfth.

3. Participants in the career options program will have the added opportunity

to obtiin employment while in schtiol or immdiately after school to facilitate

on the job trainimg_erperience.for certain skills. :

1. Students.in°the career opti6ns"program.301.1have the opportunity to partake

plinternships in provate or public agencies to get first-num experience' in

the field and to'te# appropriateness of Career choice,

5. Participants in the career option programs will bame.a significantly greater

opportunity for Permanent placement after completingprograi.

6. Participant a accrigadng basic skilis-in.the fields of health careers, cos-

metoiogy, and sedretatial sciences will experience the sense of pride and eatiS-

faption associated with betagaillf14and-capable.
t.

7. Partieipanti, under the guidance and orientation of the bilingual faculty,

will develop a greatervalderstaudirg of how bilingualism can work for them.

8. Yoatering stident's participation into the economic life of the communi.*-

will aid in the development of a more positive 'bond between the School and society.

4

1

_

4 A.

-96-
, -

ol

oor

f t



Pc.i the Staff:,

1. To provide the particiiating staff with additionalopportunities tq.

develop their own preessiorgal growth in area of bilingual education

through an awarenesaof thenon-Raglish-apenwrg stnpientsi needs.

1>

2. Teachers and paraprofessionals will expend their knowledge of bilingual

teething methodology by attending branches of Cua and by attendAnre to in-

meetings.

3. The staff will bec*:me more aware of the 088ity for closer cooperation

between the school add the city and tie staff viii encourage pa:m.11W_

service

participlAtion and-stimtlateparents enthusiasm for bilingual eZnoation.
-

L1. The staff will actiTA,Irsmaibipaii in the College Advisory Comnitte4

so that they will be prepared and well informed to advise projset students

ass,.to the ...Silo= calege opportunities open to them. ,

. 4

The staff will hold regular meetings among themselves to discuss the means

of improving their ted1%1Aues, and also to discuss particular problons_of in-
dvuth.a1 students.

t
6. The teacher in toe project group will hold meetings with teachers i the

reg4ar school to foster understanding of the aims Of bilingual program and

elim4,4Ate the distrust *den at times evidences itself in manifestions of

isolatiovand/or polarization.

7. rne_teschers in toe project will develop new bilingual materials in the areas

of mathematics, seiencelnd social studies, as well as in toe Tailingual.vocational

cexter-amasyhere there is a lack of aPpropriate materials sa#able for the

nomo-Fng11-sn speaking cnild, Curriculum materials tune developed will be disee.-

mlnaten amonG °WA: sc.4ols.

I

I



8._ The professional and pmeaprofessionajstaff will gain insight into the

philoiophy and practices ofbilixur..al ed6ation as well, as an appreciation

or the Americae4ociety

9. The staff 3.l be able to integrateLmtthods_and philosophies of career:

education into a variety of learniag4tuations.

10. The b4 lingual staff will acatire the teaching" and language competency

necessary in order to-partiaipate in'a bilingual-bicultural program.

11. memberajLtheyill learn howTto utilize backer-made as well as

comserciallypreducedmaterialsfOilsilitigutia;.

12. ill staff memberi will learn to adapt.and develop relevant and appropriate

ci=ripizItra materials geared to the interest level and individual needs of the

students in the bilingual ptovim."

13. Due to diffeient levels of educational experienbcand proficiency, teachers

in the hilingualprogram will prepare individualized instraCiien packets for

each sus e4t

The 'staff will form an interdisciplinary resource team colposed of members

uhq will be available for training and dissoml,ation.

The staff will be trained and made aware of current bilinguhl publications

fil3 as to develop seppitivity to the philosophy, needs and problems of bilingual

education.

. -4
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